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On page 14 of the Summary Report (and the Summary section of Volume 1 of
the full report), the first sentence under the heading, ' Attitades Toward
Problo:am—Solvmtr , should read as follows: o
“On’'the CAPS test at p()qttht. the MACOS classes were not sx;,mﬁcfmflv
different from non-3ACOS classes, on the average, in interest in pr oblem-,
solving, tolerance of ambiguity in pl oblems, and pcrccncd ability to Ahink

- creatively. ‘
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PREFACE

-

This is the final report of a project that had its origing in a small )

o

field study of Man: A Course of Study (MACOS) condu::ted hy Cort, et al.,

.
]

in 1970. * It was a conclusion of that study that it was ‘difficult to anticipate

° o

‘from the formative evaluation conducted by the‘developers of MACOS how'

A v A
,

the,gurriéulnm would work once it became generally available to a wide varietj'(
of schools, teachers and students. It was the belief of many of thne teachers

>

_interviewed that they could téacn the same gkills, and encourage development .

-

of the same attltudes, by other means. Y5et many teachers felt that the

N

-~ R currlculum facmtated a student-centered style of teachmg, and that it N

'.stimulated interest in students which in turn ennanced the opportunity for

L3
<

- them to. develop a varlety\df sklﬂs and understandlngs It was also the con- .

clusion of that study that fqrther evaluatnon of MACOS should be comparatwe,

- andit should be 10ng1tud1na1 That is, 1t should systematlcally at’tempt to

LY

compare MACOS with other prograd?s and it should not stop W1th the end of

‘thecourse. -, . - - .

. " The present study has followed those guldehnes. It may be argued
. Voo
that each social studies cunriculum is unique. Each program has its specific
é - L v . T
goals and particufar content. Therefore, to compare programs is to compare

apples and oranges. The argument is true in spegifics; it is unconvincing at’
- .

E *Cort, H ‘R., Jr., Henderson, N. H., arid Jones, C. Approaches to
further study of Man: A Course,of Study. Einal Report. _,\&’a_sh}ngtgn, D. C
The Washmgton School of Psychmtry, I‘ebruary 19 1971.

‘ .
\\

L2
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;! higher level of generahty At some level and at some point, most social

- atudies programs appear to have s1m11ar aimg w1th respect to the mental and

social development of students. In Engllsh a course in Shakespeare has ,

" ——
wr ’ - -
I

- different learning outcomes from a course in Moliére. Yet one may‘ hazard

-

‘———*——the—guess—that~both-courses_wouldJlave certain common underly1ng goals' to

be able to discern the structure and techn1ques used by the playwrlght- to be’

-

able to see the relationslnps between the characters and situations of the play

. and one's own world; to be able to read other plays with deeper understand1ng,

-t
¢

criticalness, and apprecxatlon, to suggest but a few. 1t 18 m this ‘sehse that

O

) .most’s’ocial stud‘ﬁés programs seem to have points. in common. ,C erta1nly there

“ﬂi R . . T

Yo

-\~
” . y . . 3 2 e
-"is the issue of course content, and it,of course m soclal studles 1s also related

B ~ e
“to overarch1ng goals. It is 1mportant ‘to gain knowledge. Much- debate about

.ot
>

content 1n tbe social studies appears to center on questions of what knowledge. .

when taught, how taught, toward what’ ends or goals. ’

The present study was most certalnly not 1ntended to try to answer .

.,‘

L &

such questlons. It was intended to bé descr1pt1ve, lbut descr1pt1ve 1n a context

The context is social studles in general Thus. the study has sought to descr1be
. - Lo Q' Y

MACOS as 1t was implemented. under natural condltions by a variety of teachers .

.--'in_‘a variety of settings. 1t has also sought to describe characterlstlcs of MACOS

“in relation, not to p articular alternatlve programs, biit ﬂ_l relatlon to other

4 ° -

programs generally. It has attempted, within the llmus of resources and

-t

+ method, to depict similarities and differences of a‘l‘imited range of coui'se out-

LY o

; cdmesafor students (knowledge, s kllls, attnudes, behavior), and character1st1cs

o .

14
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- L) = . . - A Y - o

“of teabhers and classes, with thoee of an aggregate of other courses or grograms.

B = B - - N i ) .\ .. . . b

. The alternative courgeg or programs came from the same school districts as the
MACOS classes. Thus, we have ;ie_yed them, in.the aggregate,“as providihg a

[y

v bacl(ground or form of baseline for the MACOS clas"‘s“‘es,\ also considered in the

aégregate: - - S . : ' >

o { o g s

The study has attempted to explore a- number of questlons and iggues of +

-

. “concern, to a variety of aud1ences. 3 leavevfhany questlons unanswered Some

questions receive only partial answers. . SOT% questions are not answerable at\ ..
. . . - v. i i \ M * \\ !w R ~

all, at'least within the Wmitg of time and method of this study. The data collected ‘

can be used to explore or test hypotheses that time did not permit in this study. : N,

»

}t. is hoped that others vi?ill' want 'to re-analoyze, or analyze further,some of the

.~ .. " data obtained by this study. = ' S LR Ce RN
R s ',i' ' : E o E\'\, ' | : \‘\
As noted, the study was intended to be descriptive, not judgmental, ISP
o | SR .
although inevitably values are involved in determining what and how to obs,eljve

1 L8 - -

»——anddescribe It undertook to examine MACOS and other courses as they yere

e,
e e

likely to be 1mp1emented not as they could be 1mplem“e“nted‘under speaLal e

condltions of trammg, superv1s1on, support and the hke. Suggestlons of what ’ C,

- should be taught or how it should be taught were careful}y avoided.

. .

k "The difficult problem of attempting to determine what wajs tanght,' and"

how, was approached in three ways: by tape recording classes-to provide

W .

transeripts for subseqnuent anaiysis; by means onchecklists and rating scales
. b -~ . A . ) 1 L]
completed by students and their teachers; and by means of repeated interviews " '

L

»with teachers and small.gron;;s of students from each class during the year. ‘ o

b
~ 5 .




Lo . - a“ - . & <.
A . .

Jon S It is approprmte also to acknowledge the role of the National Science

o

None of these methods, indiv1dually 9!' taken together, provided the detail that

would have come from contlnuous, direct observation. Collectively they did

) v
y1eld substatftial informatlon about what the classes in the s,tudy did and what

- . - e
\ .
. ) .

they were like. - . .. - N

K -;‘ »

< o The ‘study employed pre and post tests that were 1ntended to provxde o
& ) .b,.__

measures of selected. knorwledge, Skllls and attltudes. One instrument wag based

,. <

Co- specxfxcally on MACOS course content. Otherwise..the instrument’s were- intended e,

wa - [ ,,

’ to measure Sklus and attltudes that seemed related to goals of MAC@«and many

A L .

-

other social studles programs. Paper and pencil tests and interylews both have |

By

. '-. llm1tations as observatlonal and measurement proce dures, especially with

- . . »
. . e

respeot’to som.eﬁ.of the more. complex processes that seem to be ’the goals of many

.  .gocial studtes programs. Thus, views of processes and outcomes in the MACOS "

o - hid ’

and other courses in this gtudy have to be regarded as cons tramed by. those two

- ] - =
main filters. - > ' / 7w - ' . v

~ »

The pro;ect reported here is the result of the efforts, interest aml , .

& % . A . a ?
-7 B cooperatlon of man3r people teachers nastudents, prmcipals, adﬂl;n\ls%tors,

<
- v - .
] .

staff, consultants and. others. The pro]ect wm(l.d like to.express appreclation :

o to all who partlclpated D1strlcts, schools, tgachers and students were assured

2

¢ ;f‘anonymlty and thus cannot be llsted to rece1ve the recognition to.which they are
) S0 thoroughly entntled It is. hoped that they will find espe01ally in the summary (

K] o N
LY -t

' of ‘the sj;udy, that the1r time and effort has been to good avall

N
2 - Lo - * ° B
.

\ . . A '

P - - ' S
I‘oundatlon. 'It was of course the granting agency. The NSF at no time attempted




as readable and widely accessxble as, possible. Shortcomingd in those regards

‘ cons1deratlons, methodologicaliy as well as substantlvely. It has tried to maln-r

to inﬂuence-what'was done once the study.was started. It has‘not attempted in.

LY
Qo

any way- to inﬂuence ‘findings, interpretatmns, or conclusions. It has encouraged

-

the pro;emo' make its ﬁndings, both pos1t1ve and negative with respect to MACOS
. , . Q

L 4

are the vesponsibility of the proJect, not the fauit' of the NSF. ,» ~

-

The' study has been independent. jt_has‘of.,course been shaped:by“r'ﬁé”njr'

»

4 "‘
taina perspecti’ve of issues, characterlstics and concerns of the broad field of _

v -

the social studies, and.fo examme MACOS in that perspective as well as to
: , 8 " A . ' B 4
inqui* about’ its unique properties.




, Tt .- U3 ACKNOWLEDGEMENTS . ‘- T

‘, - W€ would like to ackdowledge-and expf.es's appreciation to staff . n - 7 . )
. ° M. - « N
. . ~ s . .. —'"'K.-.. ° . . . - ) N

a

and consultants., . . ‘ . a .

. ", . . . I ] . o ' .
) ' Field Staff . - ‘ . : _

' Ms. ‘MarilynnBlack . -z _
.. .Ms. Margaret Clark | " . A
Ms. Catherine Heflin o .- - '

. , . - Ms, Helendones® - & - .

5 ° "+ - Ms.Sheila Levine ", ¢ .- . . . "
Ms. Elizabeth Mitler- ' . _ .
S ° Mr. Henry Prensky - . - e

T - - %, Ms. Karel.Weissberg ' o

PR

A Y
-

o= Coders of Intérview Transcripts
N . Y

»

i Ms. Rebecca'Bogden e - . L e~
“ T .Ms. Barbara Kitsos ..’ ' . . _
Mr. Henry Erénsky{‘ T )
W < °
".-: e - D ,-“ a - ’ ) -t ' .
Transcrlbers of Interview and Class Tapes” = . | A & .

. Ms. Julie Huff* . o ]
- ~ Ms. Rhona Pullman; " ] ‘ _

. -
L4

9 v .. g . : [
.

0 Secretarles. o R AU L(

. - “There have been a humber ovet the period of four years, ‘but two in’
A ] ., h . . - y
s partlcular warrant speclal mentidn. Ms. Julie Lassiter alded the projecl'

in mnumerable ways during the hectic yea{5 from pretesting to pogttestmg To - |

Ms. Irene Whalen fell the task of typlpg wind re-typing the full report,-with all

\. 3 its tables and figures. : - ' ’

il ) - . hd . v ' -~
’ .




- - e -
. - -
- .
- . .
R - . . . N [ N
. - * .

: .2 . ‘. ve * "
» - -g‘s » . .. r 2 1 .- ~

There have been a qumber’of other persqons involved in the various tasks i
« f\ ‘. j S— V *
' o 'ot preparing -and r%eviewing data sheeﬂ doing tabulations, filing and compiling ‘

° . o oW /'\ . f Yee ~|.

Lot data, ~and ocher,similarvtasks. “Their asmstance has been much appreciated °

- 8 - ‘, - - hd [

. - > § « ,q ‘4 s ’ . ..
Group Operations, Inc., prepared computerx pes and dlda number R
- . - £ f

of preliminary Gata analyses. Mr. David Pee was t 7’ programmer in charge. ..
. ‘Q 5 N

*
J

e n o,
- . N L e . - .
&

R Dilot fgsting - -, \

L4 <

s o
We would particulariy like to express thanks to{ he many school, teache‘ﬂ\. .

-~
. .

and- studento, especially in Washington, D. C. , but also in Catifornia, Maryland

New York, Ohio, Pennsylvania, and Virginia. who ‘ass sted in testing, and re~ -

-~
-

] . . . o «
testing, variqus instrurents and interviews employed in the study, and in pro-

* " - - Y

- viding the data needed to scale items on one- of the'instr‘iifnents: ; ar
- - . . e ) : . ¢ - 4 . Yo
L o ] ' e . . ' E RN \ v, a
® Consgltants ' B ' . ‘ .. 3*: . -
T - A'number of consultants have contfibuted to the pisoject at various times,
.. . - v - L
S to different extents, and rn various capacities. Some now have positions other

~than those indict.ted below. Some=W111 be mentioned twice for reasong that W1ll .
- . ‘l’ .- * 7 ?
‘bewclears , - .. . : 3 o PR
.. « ) E ﬁ 4 P . * i . -" > A

PR

Design Review. Pariel, 1972 S I
» Q M ‘ ~ w »
: This panel helped concepb.nlize and focus the orxginal study desi'fn, ‘from i

8 which the present study derived. ’ >, ‘ . ..

) * . Dr. Charles Billings o A ’ T T— N

. * ' Department of Politics e -
..New YorK University ~** ’ ' S




PR 4

"

.

!
)

-

-

.. Clncago, Illinois’

el iema g

T Teachers Qollege, Columbia ﬁmversity

-~

*
. -

Somm
-

’
' .,

-

, -

Dr. C. Mitchell Dayton A

) Department of Measurement & btahstics
‘College of Eduoation :
Uniyersity of MarylanJ

« '

»

Dr Joseph C. Grannis .
Director, Institute for' Fedagogical Studies

/\__‘

Dr. Wayn‘e Herman '
Department of Early Childhood\ Elementary Education
.College of Educitione
Um\fersity of Maryland . . R
.. 3. RO
Dr. Daha Kurfman &
Supervrsor, ‘Sentor High:Social Studies
Prince: Geoi'ges County‘Ppblic Schools

ke
f

—

.
v,

.
- v

Dr. Byl'on Masé“aﬁs*‘ X,
Department of Social Studies Education

\Floridg State'Unwers,xty

-

» .
-

" Mr. Michael Metty .
" Center for.Social Actmn and Research

A n&ioch College

-
-

Mr. DYvid Perry
Teachers, Inc.
Chapel Hxll North Carolfna

’

LN

- ADrT. 'ﬁ\beréJ 'Walberg
Colleg’é of Education
University of Ilhnms at Chlcago Circle

.

‘Dr. WayneJWeléh‘,
"College-of Education
Univers ity'of Minnes ota

“»

. "
' Mr. Jax'hgs Wlley . . ]
President. Teachers, Int. - - . . Lo
‘New Yor:k New York

El

4

]




Occasgional Cohsultants’ ,; ’

- . - R

- g Dr. Timothy Brock . s o f

Department of Psychology - . -7 ¢ JO -

Ohio State University ] ] . - )

’ - .Dr. Sonja Rae Iverson  ,° . B ] : ' "
Rockville, Maryland - ~ " ' . . L I

‘ Dr. David B. Orr - : O - . :

y -Silver Spring,-Maryland -~ - . _ v "
Dr. David R. Ragland : - . .
Hyattsville, Maryland . . - %

—_ - . Dr. Gary Siperstein ] A
. Senior Research Associate o 3.
Reseax wh Institute.for Educational Problemgy ~ - . '
Cambridge, Massachusetts T 3 T
- N >
Dr. Henry’W " Walbesser, Ir, : e e e
Director, Bureau of Educatlonal Research and Fizald Services ) *
College of Education \ , .
University of Maryland  * . .

e Dr. Robert S. Waldrop _ . . .
. Departiment of Psychclogy ‘ . - .. )
. University of Maryland - . . T

of

e Core Consultants ) s

The following have been the coptinuing advisers and consulténts to,: the

project. They have contributed centrally to the focus, design, analysis, and

- . . * 2

- interp'i'etatioh'.éf thé study. Its goof poirits.,refléct their thinking, advice and"

L= . assistance. They are not, of course, responslble for its’ hmitahons.
- A . R
> ' Dr. Q. Mitcheu Daytqn ’ ’
. Department of Measurement and Statistics A

College of Education
University. of Maryland




PR .
o
¢ .

Dr: Wayne Herman

_:_;,';_'l ' Department of Early Childhood -~ Elementary Education o

- . College of Education ® . o .
—— University of Maryland ' - .
o o Dr. Dan\} Kurfman . . o n o

*- e Supervnsor, Senior High School Socxal Studies . ‘(

Prince Georges County Public Schools, Maryland - X

. - - Ms. Catherine’Peterson - o ' -
oy Advisory agd Learping Exchange . : —
ot Was‘ungtoniej.. 25\“ - , ’ A T )
w5, Dr., Herbert J. Walberg .o - \
R College of Education : .. e i
SO Umver91ty of Illinois ‘ét’ﬁhxcago ercle ' .
Chlcago, Illinois , . N o
. : 3 1’ Lo . -
. ..+ Mr. James Wiley ] ' . o o
_ - - .pregident, Challenge Enterpriges, Inc. ’ ,
M N New York, Né‘vg York - 1 O C -
e 15;; - S . : i . S . ‘ ) - ’ '

"
T “e

b Fmally, wewould hke to express spéclal thanks to Ms. Ehzabeth C Cort'

= for the countless hgurs and days of txme she gave voluntarxly to help the project,
. X \ . - < .‘. .
o ,-,and for her unﬂaggingzencoura'gement. \ - s ’ .

B L ) T - H. Russell Cort, Jr.
' . . . 4t
. - - 1 4 -

Nancy Peskgvg&i_tz




W e e e ae

V7

A §
g the beginning of the full, final report of the stud

)~

L]

» . . - : &
INTRODUCTION . e

‘6‘7 - . < ‘

“ o . . A . Y. .
The following pages contain a summary of the projc:'zt. They also

r

%

o R R
contain interpretatic.:s, where they 3ppeared to be useful, and conclusions

Py [N
9 k)

e -This summary is intended to ser'vg two pu‘pposes. 1t is included at

R
<

y to provide'tlte reader with an

6yerview of what to us appéar to be the maiptfindi’riig's of the study. The summarg‘
is)avlso intended-for separate djstribui;iori to a wide variety of audiences that may

have neither the time nor the inclination to go through the full ;epOI;t.. It is thus

wz:'ﬂ:tén principally with such audiénces in mind. Technical ‘getgils’have Been

.
-

avoided, although we have tried to méke clear the bases and limitations of

’ -~

o R -
-concluding statements. Becausethe summary serves’a dual purpose; it contains

+
’ .

some background degcription matérial thaf is also 'couiained, although in more

- . -, - - . . ? ’
detailp in the full report. .. .- - ‘

) The summary' starts with a brief description of the project. The

- 1
-~ -

next section preesents m"a;jor. outcc;n;es or finding‘s,’ particularly with rezspect to
. achievement and attitudes of students. Fc;llowing that is a s.aection dealing with

character:istil:s of thertwq grotps c;f clasges in the study: th;MAQOS géq»u;’, a;a

the comparison non-lﬁACéS grotn1p. This section includes’a ?gport on _interrelation—-'
" ships amongﬁmajo;: groups of variables fhat were examined in the_s‘tudy. That:is

» 6 g - ) ~ ~
followed by a section on‘the MACOS and non-MACOS tea&l;ers. Finally, there are.

-
-

concluding remarks. S -

2 ¥ —

(¥
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s - ... BRIEF DESCRIPTION OF THE STUDY .

- . .
» . . < t 3

»

This is a summary of a two-year study of Man: A Course of Study )

(MACOS), as it was taught in 57 fxfth grade, sixth grade, and ,5/6 non-graded ) -

" Classes_ durxng ‘the 1974-'75 school year. The classes were in 15 school districts

- T,

~ \ :’g -
in 11 statés.* Therevzer.e 51 comparison classes in the same dxstrxcts at the

o . -
..

same grade levels. Most districte were suburban' some were urban and rural.

3 . L~ .

The districts and classes in the study were not random samples. They

t - .

. were districts and classes that met cértain criteria for inclusion in the study, . e

" and that agreed to participate. The dxstrncts were orxgxnally recruxted by means

Y

- " ofa questxonnaxre sent to all publxc school dzstrxcts. An aim of the study wasto

’ have only one class {MACOS or non-MACOS) per school thhxn a dxstnct. That ST
aim-was not always met. With two- exceptlons, however, MACOS and: non-MACOS

I & [

classes did not come from the same schools.s» - < -

o "

-
P -

The aims of the study, broadly stated, were to examine what MACOS

students seem to learn, what they retain, and how w'l\at was’ learned was different
" from what they might have learned otherwise. - MACCS is one of the more elaborate

’
3 -
A4 L)

.‘developments of the lnew social studies" projects of the 1960 s. It was orxgxnally

2 hl M >

“ desxgned as a one-year course for upper elemeatary chxldren. It appeared to

- <o

combxne the content and methods’ ofbehavmral scxence with a humanxstxc

It was an attempt to embody ina curricutum the ' -

- orxentatxon towards education.

concept of the structure of a dxscxpllne. That is, 1t was based on the premfses

o .o ) ]

-l "

. * California, Colorado, Florida, Illinols }owa, Nebraska, New Jersey,

Pennsylvania, Oregon, Virgxnxa, Washmgton. .
3 ‘Y » :

- )

2

T
. .

15 -




4 . o ) " N 9
* that: . 1) disciplines have an undelrlying structure (set of principles, relationéhips,

. .
J o K} hd » - 0 e

assumptions, etc. ), 2) the structure serves to organize the myriad of avail;ble

facts and information, and to stimulzate further inquiry: 3) tﬁe struct'ure canbe .

- -

‘grasped in some form by atgdents of almost any age; and 4) grasping ti1e orgénizihg

A -

structure is an aid to effective learning and a motivating force for further

hd -

: learning. The curriculum was thus built oh ‘the'"é'piral( design" in which certain.

- -~

concepts and principles are introduced in siinple qurﬁ, and elaborated in greater

- ya 2 * ®

4

.~ -complexity and scope as further principles and conditions are introduced.

> . The goals of MACOS are broad and not easily transiated into specific
. operational terms. The curriculum attempts to embody certain principles « of

learning formulated by Bruner. It provides the opportunity for information to be

L » -
-~ kY

obtained in many ways, e. g.', from written materials, films, ;'ecords, games, "

v ) . ® L . . 7 : : .
: \ discussions . It séeks to encourage students to learn together, and to interact .

° - L4

with each other, zs a motivating device. It engourages teachers.to take 2
‘problem-solving role rather than a lecture or questiqn;'answer-questiop . .

°

—~ , approachto teaching. It encourages multiple approaches to the presentation

o~

of topics, and thus tries to influence teach%rs to adapt to the various interests
- r [ ‘ ‘ - ' hd ‘.
and abilities of-their students. _It seeks to command interest in students by .

- -

Y

de

authenticity or realism; it is as concerned wi'th how things are learned as with
] l"_}.‘ﬁ is learned’(process is asbix;xportant as pl'o@uct): It has a hier.ar.chy of ’
h Néoncepts", but it is not'dgsigﬁed ona behavioral-objectivés model, or on a |
: hierarchy of behavioral objec':'tives._ § . e —

.

. MACOS thus,was an ambitious and interesting curriculum from a number

.
R . - . &




of points of view. It has stimulated controversies almost from its inception.
It was pilot—tested extensively, and an elaborate formative evaluation was v S .

conducted.. Questions remained however, about what would happen when the‘ RS
; - \"g 5;— l;‘ }\\:?2. ; )
‘ . curriculum became generally ayailable. -As one alternative program among

-~

N
which schools can choose. how does it seem to work? What 13 different about o

'ES

%"ﬁ

e

et MACOS from other programs? What is similar? Is there evidence that it @

v * ** achieves its goals? -If so, with whom? Under what condltions? What ig the:

[y

‘consequénc_e to sttidents of ,taking MACGOS for a year? - What, in fact. is a

-

'MACOS program‘> e ) Lo ‘ ) ‘ . .-

. S g e Thesequestions arewbroadr_’]lhe presentstudy_ﬂas_lntmded _to_ex: examine
o—
v ; MACGS classes as taught b'y a variety of teachers in a variety of settings. It .

% B
| . ]

has undertaken to examine the efiec_tiveness of MACOS with respect ‘to_ach_i_eve,—

» - « -

ment and motivation. It has sought to explore what teachers a.nd students see

- H
3 -

¥,
v

themselves as doing iiiMACOS and why, ‘The basic method has been comparative.

The stiidy has beén pmmarily descmptive. It has attempted to delineate a number

- ‘ . of 81m1hr1t1es and differences of MACOS, compared toa variety of programs .

o ver - -

that students mlght otherwise haye had. It has essentially asked: 1f one -

*

implements MACGOS, what are some of the results in classroom. processes

2
&

,
! -

) - and student learning that one can expect, and how, on the average, are they

. [

- -

" gimilar to and diffei'eanrom those of an aggregate of other programs? ) S

Ko

e

* .

I:t was not the purpose of the study'to compare MACOS to other particular 5

¢ - ¢ .

curricula, nor were other particular programs sought as comparison classes.

¢ 2

17

.Thusl “the group of clagses ca’lled!non-MAéOS wag a collection of a number of .




different programs. The non-MACdS clagses differed armong each other, and -

¢

-~

v from MACOS classes. w1th respect to specific content. There were many

~
- < ° [ -

commonalities, however, within and between the.groups of classes with respect

e e A

L4

Ato broad object‘uces.~m‘ethods,_uproblems and contexts, Indeed, except for

speclfic content and speclﬁc content-related objectwes, there were no variables

v .

or char‘acteristics examined in this study that were unique to all. the MACOS

classes, or to all the non-MACOS classes. ;While there were significant > e

- « . -

IR

differences bétween the MACOS and non-MACOS groups of-classes for, some

iy

classroom process (what was done), climate (what students thought of classes), :. °

M ) - v o 3 o
% . » . .

posttest and follow-up ,variables: there was no variable on whic all MACOS §

2

o
N . -9
2 A

classes were better or worse, \higher or lower, more or less, than all non-
i . 2 s . .o N

MACOS classes - g 2 U
A e
Smce.an a1m of the stud’y was to examme MACOS and non-MACQS

,,;- . . ==y

classes as they were llkely to be ta(t_}\ght under natural conditions, no X\equlre-w ' T
hl - .

. 4

ments were set for what should be taught, or how. Indeed, every effort was . .

?
A

made to avoid suggestmg what teachers s’houl"d dd or cover . ’ : .
Methods T , ' . : .
MACOS and non-MACOS classes were gwen pretests and posttests ‘ '

¢
[}

rntended t& measure selected speclﬁc and general achlevcment and attltude

- -
- -

" varisbles. P‘retest instruments were also‘administered to teachers. * - :

o

;
o
H U *
? L]

* Two of these were Kerlinger and Pedhazur s"Educational Scale VII, and
Pedhazur s Teachers at Work scale. Both were intended to provide
measureg of progressive and tradltnonal attxtudes toward educational

practices and goals. . . : - . ’ e
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kS

S Random samples of students from each class were 1nterviewed at three dif-

v

e ferent times during the year° teachers were also interviewed at those times.

~ bed -
L]

S . A tape recqrdihg was made of each class, and the transcripts of- a random sample .
o, ° v & 4
e of classes from each group were analyzed using the Aschner-Gallagher system

-

NPREE 3 R -

for analyzing convergent divergent,- and evaluative thinking questions. .

- :
. L

T o e Shortly after midyear, classes completed a series-of rating scales,

> adapted‘»from Joe M. Steele's é‘lassroom Activities Questionnaire. 'I‘he gcales

) g were intended to provide measures of classroom activities dnd emphases a \\

- Y . N

(processes) as perqeived by students, There -were also scales of clagsroom .

v > w.«-s. ~- R

J climate (satlsfactlon, apathy, “difficulty), again as perceivedby students. The" T
e cllmate scales wgre from Walberg s My Class, ahd Anderson s Learning . C

L e T
—~—

N .o Environment Inventory At the_ same t1me, teachers completed ratings of the
e - . R « A : ¥ v¢

frequenc y of activities, ‘and of curr1culum emphases in their classes. Dlstrict

’ © Lo L L \\q +t ““K
SR coordmators prov1ded 1nformation about it the schools @d in the study, 'B‘ ——

_ abogt the d1strlcts, about procedures and po’licies for selecting SOClal ‘

—— e

s y studies and other currlcula, and about the ways in whiéh MACOS and other

«
N -~

. o - b‘ social studies curricula l)iad affected the school‘system. The followxng yeir, o
s ) ) .
] 3 | they also pr'oV1ded’ some 1nformation about costs. ‘ ] ' . ) T
: . During the next school year (1;75-76). two follow-:ups were made w1th ’
.a 50% sample of students from each prevmus class. Follow-’up :ampling was

4 a R
- % e Q ~ » * °

llmlte,d to studenﬁe ‘who had been in the previous °MACOS or non-MACOS class ~

<

" for the entire year. The first follow-up wasg made 1n October. and the second

one in May, a v ar after MACOS. Paper and pencil 1nstruments were oe s .

- - . . .

> ' administered each time. In addition, a group d1scussion wasg held with each

class in the first follow-up. ,n the final follow-up, some instruments that - - -

P

.
>

.
. L, er
6 1- .
1 9 ‘ \t"
- . “ - .
. .

1] . o



LY @
o -

" had been given pre and post the preceding year were rea@minlstefed. . R——

y
t - — -
- .

PR The pre - post instruments were:
£l N . \\ - - ‘ ¢ %
Achlevsment e =i n
oLt - x . o *‘ v - ©

A Questlonnaxre About Ammals and People (AP), whlch . *

N . contained questlom from (or modl,ﬁed from) the MACOS

formative evaluatlbn, and the MACOS Evaluation Strategies

- ’ L : ‘ B ‘ l;ooklet. Part of thxs test was included m the seéond follow-up.
S . -
. - o | Seguential Tests of Educational Progresq (STFP), Soclal o -
é . Studles (Serles II, oForm 4A), a standardlzed test of soclal ’
T T T “studies vll:lve—;nd lgnowledée. ) ‘ . ) -

L3 ’ v
. " .

- Interpretation of Data Test (IDT), a test, .develog'ed for the”

e 5

w’\ ,‘ " } P B ] . . .\ “ “‘. . . ,
\\\ ' S Taba program; of ability to interpret and use ethnographic
- \~\\ ’ “V ' i - ) % ) . [
° h\’\\\'\ data,” T . R Ce

/ . .. v - \.1\ g - . B . . . \;“ ] . . )
e . _ Attltudes _ oo R , . .
' s . , . \«\;,\\_‘ .' b » ~ «

- tudz Choxces (SSCh), a palr‘—compqnson mstrument in which ’

~\«---‘ »

preference for social studles was indlcated mdividually in_ ‘

- . < 2 T De .S . -’;"‘\_,L_’_‘N
. ‘ rehtlon to math, sciénce, Enghsh gpelling 'md reading 5 T
L . ) . N
oo (scored here by counting the number og)times social studies

o

- . . 4

u - - . wag chosen). A modified version was.ineluded in the second £

<

—_— A R .o N ~ . s
oy - )
P

. ) follow-up ) . : s
S - ) ’ Ce *

‘5 o What Would You Think, Part A and B, (WWA WWB), W*\wh

-

. asked students to indicate their “reactions to unusual,-
R J )
hyEothetical beliefs, customs or behavior (Part A), and

© * -




@

v, P toward persons or groups that would have such beliefs,

-

customs or nehavior (Part B) This 1nstrument was repeated

" . inthe second follow-up, along with two additgnal items of a .

- y 3.

- ' similar kind .

+

Children s Attitude Toward Problem-Solving Inventory (CAPS),

3

developed by Martin Covington at Berkeley. and scored here - ‘,

for four separate scales derived from a factor analysis:
interest in problem-solving-, ability to solve problems; .

t °

M o
T _ tolerance of ambiguity in problems; and creativity in thinking

R or pro_bl'em-‘-solving‘. o . . I

- -~

MaJor analyses of results were of twd kinds: compaf"isons of N )
.

-
- ot = Fal

differences between ’VIACOS and non-*MACOS classes as groups, and examina-

tions.of rélationships among variables. In both cases,, | the°unit of andlysis_ was .

the class, i e., the individual measurgs were class means. Class means were
d

based °on-scores from students who had.been in a class all year. Some item

analyses, and analyses of certain opinions, were also done‘using the indivxdual LT

- <

student as the unit of analysis. The distincl‘ion is important, since results

based on class means do not necessarily apply to indiv1duals, and redults

2
'based on individuals do not necessarily apply to classes. ) <. ]

™ z
. . ¢




- MAJOR OUTCOMES

W

Variation in Implementation

2 2
\f

One of the most striking features_of the "MACOS classes in this study

° 2 - .

L3 * "t v Q
was the variation in implementation. The total amount of.time spent on social,
4 Qo* . .
studies as a whole was sumlar in both MACOS and non-MACOS groups. The

. average was about 3} hours per week for 27 to 30 weeks. The percentage of

A

. MAGOS lessons actually taught by the txme of posttestlng, however, rangéd

-

from 16 to 100%. The typlcal pattern was to supplement MACOS w-th other \"“’""' -
-~ lessons or programs. While teachers did not veverse the order of lessons, *
i they would often omit one or more lessons'. Some teachers gaid they found

] -

that MACQS seem ed particularly sulted for branching 1nto other, units or lessons.

e

They felt that such flex1b111ty was a strong point, There nere c,lasses in the
study that were straight MACOS classes. But if the MACOS class@s in-this

study are at all indlcative of how the curriculum is implemented in general, .

one'would have to conclude that diversity of adaptation is the prevailing mode,

- " . o . e B -3
iy R -

Achlevement Outcomes RS

pa s . e

——— : Ty

Desplte thls d1vers1ty of 1mplementation, MACOS classes did learn similar

K-

content. MAQOS classes scored significantly higher than.no,n—M:ACOS
. . A &

classes, on the.average, on the MACOS-specific test giVen at posttest, and
. @ 4 N . ! \ ) -

on a sub-part of.it given again a year after the course. * Periodic interviews.

LN

¢ [

u'ith students confirmed the development of detailed course knowledge, just as

<

o

* Throughout this report, the . 05 level of chance is used as the crite” .. of
significance of a differepce or a relationship, -




R N o
.\:\""q . t . o . ) ) .
4 "“‘: they did with students in non-MACOS courses. * Sfudents obviously did tend to .

-
- -

. \J i - i
leara whatjthey studied ra&r than something else. However, an analysis of N

.

_ items on-the MACOS posttest suggested that, at least as measured by the test,
) . M .. . .ot .

-~

-

. ‘ N X ) » ’& .
the learning was most effective with facts and terms, and least effective with .-

ﬂ. some of the more abstract concepts of the course such as gtructure, function,

.
¢ . .

- and language, At ﬁOSttest. siﬂy-two percent of MACOS and noﬁ-MACOS
B . . “ » —~ &

. \sthdents alike cléssifiegi "human betng" s "thé*dpposite of animal," when the g

-
& . “

choice considered correct was "a-mammal and a primate." Since pei'formance'

< - Y

;n.{lvle part of the test covering such abstract concepts was\élgnificantly
S | . .
related to the age of students (sixth grade MACOS-classes tended to do better -

than fifth grade classeé), it seems reasonable to conciude that the §ourse was

.
‘. I 4

¢ gegfegéll‘y more apper;.‘iate for older student$ insofar as mastering the more . .

v

. R .
" abstract concepts and relationships is coticerned. ..

3

Y

ST \On mo‘?'e gene‘ralize}i tests of social studies skills (i. e., on tests that
R *\: ; - . v, R - .
. we're,,not.curriculum—specific), taking MACOS neither helped nor’ hindered ) ,

clasges, on the average. For example, there were no signific;ant differences

. - )
[~ -

" at pretest or at posttest between the MACOS §nd"’r)’6ri-5MACOS- groups of classes

s

on “ STEP’S‘ocizgl Studies test (Series I‘I).«Form' 4A), ' The same was truevof" . .

performance on the Interpretation of Data test (IDT). in an experiment conducted -

4 t v

by the Antiqch study shortly after midyear, groups of four students from each.

?

*-All interviews with students, excépt in the first follow-up, were conducted .
_with a random gample of four students from a class. The students were -

interviewed as a group. Inferviews were taped, and transcripts were coded

by three readers working independently. If at least one studept in the group

mentioned a topic or a reaction, -that response "vas counted as pertaining to

the whole class. Thus, interview results ure typici)&y stated in terms of *

: ’
AN

sclasses,

©
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et - . . - . r———
& ~~ oy , -

class, chogen at random, were agked to compafe two scenes, one historical

-~ ~
(“- .

N T
(early America) and one -modern, and to speculate on similarities anddifferences

" S - ar
' v of the problems faced by the two g groups of people. “7°e found no differences
3 - { between MACOS and non-MAC(B groups in quality or quantity of hypotheses
: proposed. on the average,.nor in a tendency to test or explore proposed ’
- ' ; ) - ki
-] ”

hypotheses. The latter was regarded as an indication of constructive, < s
prob'leiii-so’lving interaction among students. There was great variation in

sophistication and productivity among the samples of students both in the MAQOS .

[ - and non-MACOS groups. Other interview material. during the course and . .

it LI

. " in follow-up, gave no suggestion that thero were differences between MACOS

= ~ and non-MACOS groups in their understanding or use of inquiry skills. although
¢ R
. . aga{n there was much variation within both groups. ’

4 . i * &
5 o

< : Development of inquiry skills was said.to be a part of thé social studies . ¢l

program by nearly all teachers. §uch skills, when described by teachers in
’) N » -
interviews, included questioning or analyzing wl}at was seen, "read or heard,

L

3

1 A -
. .
< -

forming hypothes‘es, gathering information, evaluating information, drawing e

. L) -

¢ " conclusions, making generalizations "i‘eachers,'describ'ed different methods .
of developing such gkills. In interviews, students rarely used, spontaneously .

A

“ ¥ a voc'abulary suggestive of the-elements of an inquiry methodology. Students

B . B
a . - [ 4 N J’: .

in different classes described how they would compare things: how they would .
~ 7 . \ L

discuss questions over which there'was disagreement; how they would go back et
to references {books, films, etc.) to resolve dizagreements; which were . PR

typically over the correctness of asserted facts. Oh questions of opinionaor'

- . >,

. belief, students described having a discussion to hear different points of view,

-~ . F I

1




N . o ' . ¢ L t . ) \ ~
_— T - - \T - - . *
Ww . . A - *
. “k - N : ' . ) . v
\ - or takinga poll (during the class) Teachers typically said they guided such “' .
discussions, trymg to make sure. that differe\it points of view were heard N
. . I

e (dep’ending on the&ect “the class. and the ;teacher), and would sometunes

- -
-
L

.
P . “~
%

assign students to\look up. “and to report on. a topic or subject over which

-.\‘, . N ‘f )
o te i+ %’. N
ol - . .~ - >
there was disagreemen't or uncertainty ~ - ‘s - . o -
. C .

- -~
~

The data of this study do not provide systemati i,nformation abou‘t the . ‘e

T a special problem-identifying experiment undertaken with stufents durlng an . s

. [ n * .
Ut methods of obseivation and assessment than this study was able to employ in’

:order td assess such developments reli_ably in the social'studieé“.' Perhfps the L.
'x}development- of inquiry:skills and conceptual models in young childre_n"is "\ : ' -
~ similar to the development of language. They develop': then later "on,e, learns CL
r . . - . * ‘. »

to name, ‘describe and analyze the elements, rules and principles, l‘or what one . .

2y

"

has been doing all along, ‘as well as to improve upon the process. It did seem, o

5 h . P ¢ ~

however, that an attempt to provide students with a vocabulary and statements

-
N . -

- .of objectives for classlfymg and analyzing situations and problems, as well as

much guided practice. would be helpful If the former were done systematically o

- N -

]
- 3

in the classes in this study, we failed to detect 1t.

. . Analysis of tallies of data from interviews with teachers and students

’

- ’“ . . 12? - “ ‘ . T e




-indicated that non-MACOS students weQ.much more likely than MACOS students to be

exposed to training in specific skills (how to make maps, how to read them). Some &
, MI}CEB _teachers. however, incorporated special units.on such gkills. Students.
. « - ° » . 2 \

e

in different classes reported learning various how-to—d'o-i't skills: --‘eig., how

/. - \
/ to make loo. how to make a pifata. Non-MAOOS classes. more than MACOS

- " olasses. ; re likely to descr ibe writing reports as a recurring activity.. Thus, “
S non-MACOS students, on the whole. l(i)ad more opportunity fo practiée skills
e i involved in “that task. . T " ) S A ) T L -

- . . B L

' ... Teachers nboth’grpups of classes (MAC% non-MACCB) aometimes

R -~ :
had particular problems teachihgttudents how to work coopecatively in small

.
- . -
v

Lo groups on’a task or assignment. Some teachers gave up and reorganized the

o w
. s, PR .

management of instruction Otherg mvésted ’umnti'cipated. anLounts of time and Y
[}

! ’ effort ‘to help students learn to work cooperatively and constructively together. '
, It' ig vnpgssible to say frcm the data of this study what the success of such * ’ ‘
- I . ° « ’ » -
iy ‘ trainmg was, or to ‘what ext'ént whatever learning took plqce transferred to *
" e’ . \12 ) ) 4 \ e . . ,’~
., other situations. . 2 o
. * . Ih sum, tstudents did tend to learn much about the content of whatever .
wt? ‘ -

* .
»

ot they were studymg The details described by them m interviews tended tobe * .

- 9

- *
x

3

: “ abbut facts. Students*would use the vocabularies of their particul'u' courses’

~

¥

’
. - N -' R | ’ - LN
* - ’

. with varylng degrees of accuracy and appropriqteness. They would describe ‘

’ .
» ~

A what animals or people did: -they would describe customs: they- would often -
h Y

give reasons f0r how, or for why, things were done : '?xy were ln different I N

- ”

countries or cultures' thex would make comparisons they would make Judgments.
o

L3 A - [
. . . .t - . . .
- . . & . . 1 - .
I . N B
’ ' 3 pife LE
.
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AR Withm auy class, of course, there was a range ef mastery and comprehension,

even of factudl material. o | 5 L

-

. Attitudes Toward Problem-Solving .

e . Onthe CAPS tests at posttest, the MACOS clagses were significantly
Lol Y L < ) ) - . i . - X
77 . % difierent from non-MAGOS classes, on the average, in interest in problem-
N B ': :‘ ) - " . e . @ ) -

‘ - solving, t'olerance of ambiguity in problems, and perceived ability to think

' g . crea;tively. Non-M ACOSclasses tended to scoret-;f%ore positively, on the average,

: than MACOS classes on percewed ab111ty to solve%bl ms. There was indica-
T . . ;,‘. .

{
. tron m the MACOS group t}xat more mterest in problem-solvmg‘tended to go

t . -

:; s+, ~along w1th'more compTete 1mplementatmn of the MAC os.curriculum. MACOS

- oy

5T ~classes may have stimulated more positwe perceptlons or' attltudes about pro-
." 4 A i . ,4

blem—solv1ng in md1v1duals but comparlsons of class averages between groups ’

d1d not suggest a systematlc effect for three, of four of the measures used.” It

:

*is conc‘luded that the MACOS classes in general&d not stlmulate c(mfldence~

in the- powers of one,s mmd mgmﬁcantly more than the aggregate of non-MAC(fS

) ‘classes. Indeed the MACOS classes tended to have comparatlvely less posi- = - -

24 y’
1' >

t1ve perceotlons of abtht:y to solve, problems, * .

Attitudes Towards leferent People and Customs . ~

-~ . / ¢

B - On the mstrument (What Would You 'Imnk) mtended to measure students'
P - . N - / 'v . ,‘

T

g attitudes towards or reactlons to, unusual hypothetical eustoms, beliefs and be- .

¥ - %
.,

havior, as well as to peoples or groups that might have them, there was tentative

N -

ST \zndicatlon that MACOS classes on the average reacted gore positively

e - .
- ~ - "
- - T R . ,
’ 3

T *The computed reliablhtles of the CAPS sub-tests for class means (but not' for
individualsg) were extr.emely low. It is possible that re-anaysis, based on types
- of mdiwduals, would yzeld dlffere";t cann‘umons. M




-

. - people who might have such customs or beliefs, differences between MACOS and -

- “ R N

to the customs or beliefs at posttest than the non-MACOS classes. 'l:here was,
. howevel:, no significant differencegetween ‘the two groups of classes on that

" measure a year after the course, With respect to reactions to groups of

N

non-MACOS classes fell short of sxgmficance at po test. There was marginal .

indication that MACOS classes tended to react more positwely toward people wh%l .-

" might have such customs than non-MACOS classes, on the average, a'year

later ‘(thé data were from a random 50% sample of students from each,former '

e e

--¢lass). 'I‘hese results are called tentatwe or margmal for several reasons, one-

- -

being that the computed rehab1hty of the 1nstrument was very Iow, even for « °

*

- class mer as. We interpret j:hereslﬂte to-suggest that there can be 1nﬂuences

. e s b

of MACOS on reactions of classes to stragge or unusual customs or beliefs. The

Y

influences may be small and transient: they are nonetheless suggestwe in that
_ they at least seem Consistent with MACOS- goals. More extengive and reliable =* ~
measurement would provide cIarificati'o.n.‘

’ =4
-

In interviews with students we found no systematic indication of
@ - - ..

.
AR

'differences hetween MACOS and non-MACOS. groups of classes in gene'ral T

_ attitudes toward the cultures or countries they had studied. Students, if they

o

were not:bored with the whole matter, tended to see both positive and negative

points about whomever or whatever they studied. Students in both gt'oups were

Fl

most hkely to feel negatwely about customs or practices they saw as unf'ur,

. cf”él or, exploxtatwe. MACOS students, amde from being appalled at (or

_ intrigued by) the Netsiliks' eating preferences and habits, w re apt.to be

5
5




!3.'

>

dismayed at their treatment of animals, at }he manner in which they killed

»

¢

animals, at their treatmént of the elderly. Aspects of the Netsihk culture that ‘ N

- H ¢

students admired were their:conservation practices (making maximum use of

Y

. °

ources and not wasting anything, not polluting the enVironment),
d

available res

and the atmosphere of closeness and carmg created.in families ( a;‘number o?

Non—

-

students also envied the Netsilik children not'having to’ go to school)

-

MACOS students were Similarly negative about practicEs they had learned

” -

cruel or exploxtative (human sacrifices, pre- ranged

S R
. . \ "

treatment of Indians by early Americans. poverty - to .

e

about that geemed unfair, “

-

~

marriages. sla very,

name 2 few topics given by students) We found no students givxng any mdication

i,

T

that they would want to trade places ‘with the Net&ik no one appeared to have ) . )

LY

d,eveloped a desire to eat fish eyes. Two MACOS students, out of over two '

that the act of abandoning the old w6man on the ¥ |

3

hundred interviewed, mentioned-

<

ice was desirable in the sense of being necessary for group survival. Most

me other solution should have

students who mentioned that event at ;u thought so

ilik customs such as putting ashes

hem as interesting customs, but in the nature

been found. . Most studente vho mentioned Nets

on flsh"s' eyes _ seemed to regard t

Many students in both groups. MACOS and non—MACOS. when -

~

of superstitions.

mentioning a custom that was different from ours, but not seemingly cruel or

would add statements to the effect that "they have ¢heir ways, wg: have

-] LR 4

unfair,
- & <y
& Pl
. . i

-In‘'sum, nearly all classes in both groups, when interviewed at poat- ',
0N -

ours."

°

—
.
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_ Attitudes Toward Vivid Topics in Retrospect d

-

¢

‘, ~ .
-

test, felt they had learned about customs, behefs or the way people lived that
seemed strange., The majority of classes in both groups felt they had lgarnsdA/

about customs or ways of life they thought were wrt_m_g._ Fmally, the majority

PR . ’ .

£

of NiACOS and non-MACOS classes cited examples of customs, beliefs or ways

i

pBOpi\e live‘about’wl"éﬁ“th‘ey*h'a“d learned that seemed commendable.

.

° -

\‘. o

¢ ~In an attempt to assess continuing opinions of orﬂattitude‘s toward

\
1

potenti\ally vivid or controversial topics students _msy have studied, students

“

‘were asked on questjohnaires twice during the year following MACOS if certain

Q

, | . - i
topics had-bothered or upset them. In the final follow-up at the end of the y-

the two topics that a small fraction (at most, 11%) of MACOS :students (not

. v v

classes) 'c\ontinued to indicate had botheredthem were !killitig animats’ ang

"leaving people fo die, ! if they also continued to say they Had learned about such’
} 4 N R -
matters in_social studies the year before. There were also small fractions of

. fbrmer nojn-MACOS students a yeaf later who still indicated they had been

-~

. T o
s .

. bothered or ﬁpse_t over certain topics (e. g., slavery) that the‘y had studied the + °

4 : :
year beforg. | - - T .
\ s - .
- ‘ \\ . " © .
TSt fxdsn'ts were of different opinions about the suitability of various

| e - ) ) s ot )
topics for their 'age group to study. The main themes expressed (if: not a flat
| S .

.
< -
<

yes or no apout s,uitabilit}) in interviews with both grou;;s"l‘were that studsnt’s;

L
+

| ‘ - . " o s .-
should have optiohs, and that much depends on how the teacher handles, a topic. :

If the teacher made an effort to treat a topic seriously, not to respond to
. { .

ssﬂsatighal,»raspecf%s,, and to help students see thé various implications, students

hd
o

>

felt that otherwise \emotionsl or vivid topics could be handled constructiveiy

& -
~ o

17 -
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o™

-human sacrifices. "Classes in both groups mentioned top1cs falling into the .

"films (especially on salmon, and on the family life and social’organization of

by most people their age. ' - o . . : R AN

o

, In follow-up ‘interviews with 50% samples of students from each class .

conducted in cOctober., the next year (five months after MACOS), students were ~
asked i£ they could remember anything that upset or excited the class A far

greater percentage of MACOS classes (77%) than non-MACOS classes (11%)

, gave examples we categorlzed as gory customs or‘behav1or of animals. For °

MAC(ﬁ students examples ~of these were typically what the Netsilik ate and how

(4

they ate; how they killed and skinned animals' baboons tear1ng food apart

-

i >

h rmg gulls regurgitating food for their chicks. . For non-MACOS classes
examples 1ncluded bull fights, cann1bal1sm (the plane crash in the Andes), and-
¥

4
3
< .

categories of exploitation‘of people (e.g., slavery), and cruelty

°

[N

Subjects or events: that were recalled as particularly exc1t1ng by €

"MACO‘S'classes included making igloos, games, going on an archeological d1g,

baboons), and discusgions. Non-MACOS classes recalled,excitement over ° - --

making dioramas, pottery, plmtas, Russ1an and Japanese life, styles. f.eld

trips, - group work and projects, discussibns and debates.

<
A greater var1ety of other~negat1ve topics or events was recalled by non~
| a 2
MACOS than MACOS classes. These included ‘crime, a movie on sex, debates '

2

over money made by athletes, V 1etnam, bussxng, hunger and starvatl__on in

other countries. pollutlon, voting, flSh—bOWllng sesswns (personal questions),

¥ .i
0 1

" conditions in ghettoes, condltlons ‘in coal mines. Some MACOS classes men- -




tioned that the clasg was upset over matters sucn ag: MACOS was borlng,

Eskimos .all sleeping together ona platform, the teac‘her asking ‘personal

.
©

questions.

*It may be noted that no statement can be rnade from the data of this

{ - I - M , . N
.

study _about psychologicai inpacts, short-term or long-term, positive or
negative,.of MACOS or any other program. Fhe data show that there were topics
or gituations that some students reacted to strongly. They also show that

fifth graders in both groups were more !ikely to react more strongly than srxth

graders £o vivid scenes or s1tuations on questionnalres and in interviews..

.

Social studiesi perhaps more than other sub]ects, does have the
S

potential for engaging in 1mportant issues and evokmg strong reactipns. _—

Attitudes Toward Classes During the Course X - - L

_%‘

N

MACOS affected attitudes toward classes. Midway through the’year,-,

iaree measures of classroom climate (satisfaction, apathy,'and difficnlty), -

\ . PR .

baséd on students' ratings, were obtained, MACOS clas_ses, on the. average, . o,
P N . N -t - - . .

[

< ) ~

compared to non-MACOS classes; had significantly more positive ratings on all

.~ three measures. 'Ijh,e;three measures were highly intefcorreélated. . Thus, a .

[o— =

conservativé interpretation is’'that MACOS classes, on the whole, tended to like

- their social studies course more than non-MA(_;JOS classes tended to like theirs.

There was, -of course, a distrihution'of such reactions'inn both groups. Some .

” -

non-MACOS clagses were far more positive than some MACOS classes. The

averages, however, favored the MACOS group of classes. a

-

Attitudes &oward the Course ir: Retrospect

The following year (in October), former MACOS clagses were signifi-

.cantly more likely, on the 'average, to find their present social studies program

¢ »

e - R ) ’ 19 .7 . - [

’ [}
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less interesting. compared to the previous year, than former non-MACOS T
[} . i
classes found theirs. Considering the vari'ition in amount of implementation

\ N
of MACOS ? se, at least some ‘of that reaction must. of course, have had -

- M-

to ‘do with teacher and with how the course ag a whole had been conducted. . e

) . A year ai’cer taking MACOS, former. MACCS students tended to give mbore
.positive recommendations about MAC(B than ‘former non-MACOS students gave )

about ’their prior courses. .Former sixth grade (the older students) MACOS

s

'_ students were thore posxtive than former fifth grade MACCB stud'ents This )

again suggests that MACOS tt.bd(:.’d tobe more appropriate for older students . ‘
‘ - ) ’ . ——
with respect to interest as well as achievement . . -

e}

Lo ‘ . In the first follow-up. former MACOS classes were less‘ likely than . ‘%"
Ao - - R
. non—MACOS classes to feel they-had missed some content (topics, subjects)

- that would now be useful to them in social studies. The topics that appeared to

4

. - %
e stand out for non-MACOS students had to do with animal behavior. and with

-

similarities and differences in ways 'inim'ils and people behave There was some -~ Fa, R
indication from MACOS students that learning about the history and customs of

_ the United States and other countries would hav<e been advantageous to them in

R

-

+ " their present programs )

kb - [

\ ’ ) There was some 1nd1cation from forrper MACOS students in the first : ak

‘f‘/k A follow-up that some students would have found it advantageous now in social

studies to have had more opportunlty to learn how to make or ‘use maps, how t,o' '

;o make or use'graphs, how to find information in the library, and how tc write ‘

“

reports. When clags averages of ratings of the present advantage of having °

-

20 ‘ ‘15‘. R

:
i S ’
!
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learned these and other skills were considered, thé differences between the

~

MACOS and non-MACOS groups were marginal, but still suggestfve of the b -,

”,
£ e

tendency just described.

Ve

Students from the former MACOS and not‘i-MA(‘:‘OS classes were ‘ A - e

asked 'i’n“an interview, in the first4ollow-up (October), to describe what they \T\'t‘. .
a hiissed froim last year' 8 social studies class. The predominant response from . {{'&
classes in both groups was group work projects. and art work (MACOS 58%. ‘
* " non-MACOS, 56%). There were major differences. however. in the percentages .
. of clagses in the two groups mentioning othe_r categox‘ies of things that were

mi'ssed; fo’rty-four percent of the MACOS classes mentioned missing'the course

-

content or what they had learned or read about (compared to 9% of the non-MAC OS

*

f‘lasses) Forty-four percent of the MACOS classes. compared to 18% of the

-

non-MACOS classes. also mentloned ﬁlms they had seen, And 31% of the MACOS. '

" classes, compared to 9% of the non-MACOS classes. mentioned mlssmg games

J,}, and plays. Equal percentages of classes agreed that they did not really miss

-

anything from last year (MA‘COS. 12%; non-MACOS; 13%).

Discussions were mentioned by 39% of the MACOS. and 33% of the non-.

- . -
° -

MACOS clagses, Discussions were more likely to be mentioned in both grO\Ips

by former sixth grade than fifth grade classes. MACOS flfth grade clagses,

however. were much more likely to mention missnng the games and plays, as well

L4

a8 course content (what they had learnedj, than MACOS sixth gr_ade classes.

MACOS sixth grade.classes were more likely to mention group work, projects,

o

and art work than MACOS fifth grade classes. Both grade levela of MACOS

- - '. ol
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" the whole, than former fifth graders, i one uses retrospection as an indicator.

- e

-
. *
-

classes mentioned the films equally frequently. ~ \‘ - ‘ ‘
had-for many

v

ry L

. -~ These results strongly suggest the vividness that MACOS

students. The content stood out:in mind, as well as some aspects of thee .

' methodology. But they also give further indication of grade level differenbes \

. .

’ in reactions to the course. The older students (former sixth graders), for . N

” -
]

example, gseemed to have been more challerged and engaged by discussions, Sn

~ »

The game relationship occurred in the non-MACOS group of classes, althou,_,h

not as narkedly. The greater sttmulatlon of disclissions for sixth grade classes

i .
>

may havebeen because it was a more frequent actlvity than it was for fifth grade

~ [ 2 N

classes. But there may well also -oe a maturation factor involved.

Attitudes Toward Social Studles in General L oo . ) Lk

-

MACOS seemed to have a temporary effect on attitudes toward sooial studies

h)

in general. MACOS classes, on the average, scored higher at pretest, than

non-MACOS elasses in preference for social studies, compared to other subJeets.
%

-

fMACOS had already s‘tarted when the pretest instrument was given. Results may

,have reflected initial enthusiasm for a different course The attitude of MACOS

o
- - °

classes at posttest, once premas t'iken into account, was .ot significantly

""3 o -

' ~ more positive, on the average, than non—-MACOS classes. A year a&er the MACOS ==

.’ 1 1
and non-‘VIACOS courses, there were no differences m any sense between former

.z
™

MAC(B and non-MACOS classeés on, this measure. Bothgroups of classes, a -

“~

year later, had slightly positive att1tudes, on the average, toward social studies
] ,.4/( e

when asked to rate how much they liked it for itself, actin comparison to other subjects. .

' 2

22
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Attitudes Toward Social Studies Compared with Other Subjects

It was found that during the year students to;k MACOS, sixth grade

" MAGOS students shové'ed -a greater relative increase in preference for s/:)ciai :
. ~ .

studies. compared to other subjects, than fiith grade students.’ This is taken

‘.’

.as further indication that MACOS tended to be more appropriate for sixth graders

than for fifth graders. For. both groups and grade levels except MACOS sixth

-

E graders. social studies started and ended ranking fifth in preference (after e

e 1

arithmetic, science, reading and spelling) Oniy Engiish consistenti" ranked

iower in comparative preference. For MACOS sixth graders at the end of the

9

course, sociai studies ranked fourth, foiiowed by speiiing and English. (For

-

all groups of students. reading and arithmetic tended to be the preferred subJects,

d

both pre and ‘post, when st_udents had to choose, vgith science running a close :
’ J \
third) The {ggn\rai conclusion 1s that while students did not, on the average,

positiveiy dislike social studies, social studies ranked low in preference when -
compared with other courses.’ There was evidence of a temporary increase_

in preference for social studies among MACOS students, particuiariy sixth grade
ones. "By the measures and methods of this gtudy, there were no general enduring’

effects on attitudes of classes toward social studies beyond the year of the course,

<

although, as has been,note_d, "forme_,rt .{;\/[éCOS.ciasses, on the average, found the
R . -

. . {) . - .
next year's class less interesting by com;arfson than former non-MACOS classes.

Lad

4

Relevance of Sociai Studies . . e !

a

/
- 1]

) .  We found, from interviews with st\ints, no generai differences between

- MACES and non-MACOS classes, on the average, in what~they thought was important

- M .
-
- >
. x
3 e .




. »
[» ; .
- > N . .
- 5

. -
x >

. :_:gbout sociai studies, or why they shouid study it. - The prevailing opinions had
1

to do either with an immediate personai advantage ("because it's interest ing to

know") or a perronai iong-term advantage ("so if you are ever in a country,

you'il knowfhow to act," or "so we can tell our chiidren") * Reiativeiy few
/( -

students mentioned schoiastlc necessity as a reason‘ Social stuc’ies

. l h Vi w

educators may call the personai advantage reasons “appreciations." 'ghe term

<

- that struck us was"consumerism." Consumerism in this context mean when
students gave a reason for the importance of studying social studies, they tended

to cite examples having the following characteristics: it is interesting to know now,
i

and it' may be useful to know some day, either personally or for informing one's

chiidren.

Despite the competing 1nfluences of teievision, books, movies and

A

increased travel opportunitiés, we were couvinced from interviews with students, .

that many (though of course not 1) found subjects presented to them inherently
_ interesting, no matter what the subject. Authenticity seemed important, whether-

l

it concerned Greek myths, or Netsiiik boat-making procedures. Currentness also

- ’
-

was important to many students. Tor example, some students, on reflection ——

ﬁve months following 2 course, would state 'natters in terms of conne'ctions.with b

-

current iife or events ("almost nobody stops you on the street to ask you, for .

example, about the (Netsihk) or the fMicmac Indians)"). ¥* Such students appeared

‘u > -

to want to be abreast of what was currentiy. newsworthy or seemingly reievant to

-

* Not literal quotations ; P - L.

¢

** Again, not direct quotations, but the gist of some gtatements. _ ¢

-
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v

e their lives. Scheofs, however, could compete with other sources of information
: AR o :

-

with many fifth and sixth grade students in terms of engaging interest and attention
\ ‘ «
-3 in vtrtually any subject. R * .

x
.

Analysis of interview data showed that in MACOS and non-MACOS groups

~

alike, soclial studies had an influence partlcufarly 'on televigion viewing, MACOS
- - -3 . :

classes 'v{ere fa‘r more likely to pay attention to animal programs (e.g., J acques °

. 2
A - b . ’
0

Cousteau);.hon-'-MACCB classes were far more likely to report watching historic;l

N

> 7 (or contgmporary) dramas that were related to what they were studying: It was

- ' °

P telev‘isionl viewing, more than any other source outside school, upon-.which social

-, . - . @

' studies in both groups (MACOS and non-MACOS) seemed to impact, according to

- ) - : .

interviews with students. . . . . *

There was little évidence that social studies as seen.in this study prod\t@ed

» ~a

* , »
: 13
*® . . . N . .

. or- attemptéd te produce soeialfactivism-. Non-MACOS, more than MACQS courses,” i
S |

appeared tc impel classes in this study to action. Of the two classes in the study ,

-

that actdaflly went out at:xd tried to take concerted actiOn.based on whet they had ° -'G
C learfned,_jn_,spcia‘ll studies, both were non-MACOS classes. i‘he precipftatirig issue
-was the' problem of ahandoned ahimals as‘éresented by the SPCA‘. ) "L
Students of course did talk about” socral stud1es oatsidl school, Accordlng
3 - ) .
to analyses of interviews conducted in November/ December, t;lo months after

E

pretest. students .in both groups were most likely to talk abput social studies mth ‘e .

parents, frlends, and slblmgs, in that order of frequency. Surprisingly. however, ~

the samp!es of studenfs in 34% of the classes- in both groups said they did not talk

.
L} @ - he

- with their parents about social studies at all. X ) s . 3

R




N ) . . & o

~ . , ) , ) : -

When students did talk about social studies, the predominant subject

“was, of _course, ‘what they were learning in school' facts,‘information,

- A

e A ,' - genefalizations, etc. Typical discussions appeared to be desc'riptive, ora

\ .

- sharing of i'nformation.’ Students from both groups would also mention discussions
that\we classified as discussions of issues, debates, “and arguments over values

. or op{nions. Discussions of this kind were mentioned at least once in 58% of the
4 s
MAC(B ‘classes and 37% of the non-MACOS clagses.

. \.! Students in both groups mentioned hearing people talk about things that

. { . - L2

- reminded them of what they ¥ were studying in social.studies. The,examples given

2 - ~ -

were, curriculum specific. MAC(S classes were far more likely to mention

.. s -
L . - .

\ animals- non~-MACOS classes were far more likély to mention history,
A3 4 . -

\ I historical figures, countries, customs, etc. Somewhat more MACOS than non-
\ -

R . MACOS-classes cited news, turrent events, elections, pol,ltics, social issues ¥

" L]

\ ; -

\\ . asg‘something they heard talked about outside school that'reminded them of . .

[ Y

[y
-

EERW . .

- | -
! social studies. -
i . . ) ‘ N

-

» Finally, students in classes from both groups often could descri.be'

S doing something outside school because of what they had: learned or studied in

i e hel

social studies., Activities included seeking further information (reading, looking
0oL . s

\ = "at exhibits in museums) domg something that drew on knowledge or skills related ,

o/

. 9, " “
, . to social studies (e.g., making a map for a game)e or doxng or seeing things < .
. - initiated by others (family, 'scoues, ete. ). o : . ;- | N
v ' \ co . f ) .

‘\" o ‘ The 1mplication of the foregoing is clear.' There were many linkages *

4 perceived bystudents between what they studied or dld in social studies {n school

- . . . -

nd what they saw, and. heard and did out31de school The sense gained from

L - 26 39 ;"“_‘\\1_:., ‘7 S
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. e
students' examples and descriptions is that socfal stu;lies tended typically to

H -

) serve both as a supplier\of information (and to a lesser extent, skllls. auch as

. -

makiag or. using maps) ‘that enabled many students to feel that they had sqm ething

- " to contribute to general or adult d‘scussions or activiﬁes, and as a pointer that

I led students to attend to subjects, events, or details that might otherwise have

* pass%l unnoticed.* 'rhe data do hot allow int‘erences about what students made of -

-

what t}\ey learn, h‘qw they interpreted it, or. what cognitive or vs_lue gystems were -

[ [
.

. developing. -t - ‘ > - . . ¥

*
’ . '
x
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b‘\’,-CHARAC'I,'ERISTICS OF THE TWO GROUPS ‘OF CLASSES

H o X - . -
:a: ‘4 , . "

T Wé turn now to the characteristics. of classes in the MACOS and

?

4 e -

.non-MACOS groups., The three questions of interest in this study were: were

there differencc.s between MACOS and non-MACOS classes‘? to what were -

,

! - .

they related? did they have any relation to outcomes?

Y

Initial Gharacteristrcs of Classes- Inputs -~ . 4 e

}

There were not sign.ficant’ dlfferences between the two groups of

4
’ o

classes. on the average, Wlth respect -to pretests of achievement or of attitudes

(except for preference for. socral studies, . as noted earlier) Nor were there

Fa
i - ‘ % . 2 - '

) ,dif'ferences betWeen groups in the demographic characteristics or composition

A3 .-~

Kl

-of classes. Both groups included classes covering a range of demographic

k‘compositions and sizes. The typical class 1n both groups, however; was pre- ' o .
= ’ . )
dommantly whlte and non-low income. * The groups were similar vélth respect -

to the amount of teaching exp%rience of teachers. There were 1/n</31cations of

5 differences betw een the two gr oups of teachers -w1th respe"t tq/ educational
—— g . . .
: _phxlosophy (non—MACOS téfchers tenoef’ i score ‘ngher nn the averagt n ) .

n - ’ / -
MACOS teachers on a nleasure \.f tr‘ ihcmaiism, but the g oups v /e simllar

on a measure of progressivm@)ﬂ** and on the apparent i}nportance of different

\) - ~ - - .
'~ . . SRR
4 -~ - - T

. — o - 7
adnide A ES e I d — o

* The 1nd1cator of the -<conomic status of a class u«wd here was the percentage
of students not eligible Yor the free luach program ‘ .

*x Traditionallsm, given the items on the Educatlonal Scale VII 1nstrument, means

. a-tendency to-favor discipline, authority of the te'lcher, mastery of content,

“ learning organized around subject matter, competitlven,ss Progressivism |
means endency to favor problem-solving ov/er content, development of goed ,

» attitudes, 1nd1vrdualization, gearing learning, to students' interests and life
eractlon of students. In genéral, traditlonalism lere suggests

experienc'es, 1nt
T, ‘ . ' ' . 28 - L LT . . | )
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N y

~ broad categories of social studies objectives. MACOS teachers were more ] :

N

- likely than non-MACOS teachers to consider a wi;ie range of objectives as

N %

important. However, when all measures of pre;es_f:‘, class characteristics,

7 ~ .. and teacher charactérisﬁigs were considered togéthér', differences between the
 MACOS and non-MACOS groups of classes did.,not approach’s'tatistical,signif-: ,
scance. .It was concluded that the two groups could be considered comparable
- . Fa v
» 7 M ) -~ ! ) N

at the outset with respéct to the cluster of variables eniployed. This average

, .gi;nilai'ity of groups, however, ‘should<not be taken to diminish or u&scure the

s ‘ v
diversity of classes within ,e:'zvh growp! - - -
- —~—-—Y\hat Was Done in Classes: Processes- ‘o 1
U — . . . .
. - According to ratings made shortly after mid-year by studerts and by

teachers, there were ditferences between groups in perceived emphasis on or

t

ﬂ'eqpency of certain kinds of activities and other characteristics (called ";;rqcééses"
in this study. There did not appear to be’differ"ences between groups in other

. i - R - " t . - 3
activities and emphases. On the average, the MACOS é’:lasées,,cfompared to the

non-MACOSclaése‘s, were:fat'ed by students as:- S

I . :

- . . ol o - .
' e -1ving more emphasis to comparing things to see how .

- . . . ~ [ '| >
’ ‘they are alike or different; . Lo
. . _ L J s o “
. . , ST . 1 .
, i
i.

5
putting less emphasis on grades;

. - 4 v - - - ] %
2 -

-

a more authoritarian, work-oriented approdcn build jaround subject'r;_mtter.
Progressivism suggests a more democratic, problem=solving approach,’

~built around life expe°rienqes, the’ development of pogitive attifudes, and
indiyidual needs a'nd’interests. A

<

-

i
1 .
|
|
Y .




having more emphasis on discussion’

+ - involving more frequent talk hy«the teacher . .

A puttmg les3 emphasns on synthesizing activities (e.g ’

makxng up new things from what was learned guch as stories,

poems,, plays, reports, etc., or thinking up new ideas or:

o examples) T - .
B
The t";o groups of classes did not d1ffer slgniﬁcantly in

o
13

.’
R
. <

. ) ' S 3 -

.7 / perc eived emphasis on:

o . memory (e. g. , N soeial studles, our teacher really makes

-
. - [

~us remember,\the names, new\,\words,; and facts 'that we have

-

L

- learned,,

rd -
:

¢ " ) K translatlon (e.g., our teacher always wants us to tell about
‘ ) - . Yo - . ) . .'
tlungs in.our own words 1n social studies class), B

43_'(
.-

‘ . 1nterprétat10n {e.g.; it 1sn’t enough )ust to learn facts in soctal

ﬂstudies; our teacher also wants us to decide what the facts mean S

o'
B e Y s

2 Y
: v N

\

to us); -
) x : - ) _ appllcatlon (e.g., the things we do and leérn ln“sbcial s.tt:%es L
1 really help me a lot in othe- cla,sses and outs1de sc}lm‘ol too);

‘ .

_-% ' o, . analysis (e.g., in sociel s hies), we *always have to study all the
‘\ - . ° . d - v -
\ . parts or sides of a questton before we decxde what we thtnk),

: - . Lo

‘< .o evaluatlon (e. .y in socxal studtes, we often have to decide lf :

.
0

L . -~ thtngs in the world are good or bad, or right or wrong, and/ tell .

4
V. . - ) . *

why we think so). ‘ o




' The two groups aiso did not differ signlflc&nt ly, on the average, on

-

ra\lngs by students of the appropriateness of the paci~ig of the class (going too -

-

or ]oking.

slowly, or too fast); of the extent of listening done; and of degree of informality
. .

t
'

G

-

-

-

4

.

?

Ln

-

i

With all the r’atings of process (and classroom climate) characteristics

» -

PO

-, by students there were variations in ratings between students within a class.

< , - 8
When the student ratings were averaged to produce a "score" ‘or average for the

,class, there were variations a{ngong classes Within the MACOS and non-MACOS

groiips. The Similarities and differences between groups
. \

“average simtlarities and differences in the a\ierage. of clase means for the two :

-

g reported here refer to
}

i

X

groups of classes as a whole. -~ ~, ' T _ "

\
- . \ 4 .
N

MACOS teachers, Significa'itly more than non-MACOS teachers ag a ,
group. ratedﬁtheir curriculum higher in emphasmng affective content, application,

-]

analySis, and s,'nthesis. They rated their curriculum less’ in emphaSis on com-

_ prehension; and gsimilarly to non~-MACOS teachers, on the W{IOIE, in emphagis on

i 3
- ~ . -
memory, evaluation, group activities, and individual activifies. ‘
> - . N . . .

- = ~"The emphaSis perceived bv students on comparing and on discussion,and

" -

the comparative lack of emphasis on getting good grades,are three characteristics

that appear consistent With MACOS desi n goals and philosophy. That MACOS
F

classes compared to non-MACOS classessisaw the teacher as talking more, ‘and

»

as having less emphasis on syntheSis ’lcthltles are results which do not seem

consistent Witli MAOOS deSign goals and philosophy. To the extent that the ratings
' —(:-’"v ?

made By students bvere v'ilid indicators of typical eniphases or eh'iracteristics,

——
3

<
.ol

)

I s ¥ .
- ,‘ : : © 31 A

[

-
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-

v

the results suggest areas.that may be of 1nterest for teachers, supervisors and

others to oonsxder in program plannipg and staff development.

Direct and repeated observations of classes could have helped clarify

. ! - -

some of these results. The limited observational data that could be -obtained

and analyzed are at least su'ggest‘ive. A random sample of transcripts of MACOS

and non~-MACOS, classes, thped in November/ De_cember two months after pretest.

‘was. analyzed using the Aschner-Gallagher cod1ng system. Only teacher state-'
~y

ments and questlons were coded ~“The-samples -were- small (SLMACOS_and 10 non-

- “—
~ 4

MACOS classes), and so the lack of statistical difference in results was not

.! e - o «
3 .

£ H
-

questxons in both groups of classes were very similar. Other than statements..

>

having td‘ do with classroom_ routine, the predomlnant type of&statem.ent or question

~ -
-

hao to do with cognitive memory. The next most frequent type of statement or .

Mquestion wasr classified,as conver«rent thlnkmg - dlrected toward a single apswer ‘

- -

' or point. Dlvergent tlunklng and evaluative thinking questlons were relatlvely

. mfrequent in both groups. There was 1nd1cation that cognitlve memory questlons
“were a llttle less frequent. and evaluative thlnklng questlons a llttle more freqxent

is

in the MACOS sample than in the non-MACOQOS. The average number of teacher

. questions and statements was slightly greater in the MAC@®S than in the non-MACOS
sample.* S : . ’

. s - - . -
- .

* * These results, which of course apply only to a s1ngle classg period, and

L=

only to a small sample of classes in each group, nonetheless have interestlng
Ty
1mpllcatlons. One reason Why there may not have been dlfferences between

i
P ~

students' perceptions of emphases in MACOS and non-MACOS groups of classes

o -

unexpected However. the’ averaga frequencies of types of statements and .




with respect to memory, transiation, interpretation, analysis, and evaluation is "
’ A
"that there may not have been substantial differences, on the whoie. In light of the

~ v_,,

RS

ol /ffac't‘,- 'however, that there-were average differences between graups in classroom '

AL 4

climate, and in perceived emphasis on grades, and on discugsion, it is possible
P - r e

that- the same types of emphases or activities were carried out differently in the

two groups, and thus were reacted to differently by students. It is also possibie

that the content of MACOS tended to heip make otherw ise simiiar processes have '

K

. a differen_t effect on the attitudes of students towards the cTass: —

A second implication of'the reeuifs of anaiyses of the samples of class

transeripts is related to the similarity in de‘v'e_lopmeﬁt of inguiry gkills that seemed

- on the whole to characterize the two groups' of classes. If underlying methods and”

P -
3

' emphases were in fact similar, on the average, it would not be'surprising that,.
as has been seen, the development of resultant inquiry skills would be similar,*

land that -attitudes towards ambiguity in problems or interest in problem-~solving

T would be similar. .

b

- v e

Y

Resuits of Variations in Amount of Impiementation of MACOS
\-.

* 'How did variations in amount of impiementation of MACOS (e.8., per-
centage of iessons taught amount of time spent) affect outcomes" Anaiyses,
using class means, were made cf the MACOS classes for the two parts of the

MACOS test (Maa and- Other Ammals Netsilik) at posttest and for the Man and

Other Anxmais part in the second follow-up, a year ¢ after MACOS The results

_were that:. 1)‘ pretest class means on the Mdn And Other Aniwnals sub-test was
< e 2 , ' S
/ the most signifiéant predictor of posttest performance in all three cases;

o ‘ . 1

' 2) pretest gcores on-the Netgilik part of the test was not a significant predictor

- . . .

o 46




ov +-¢ the sub-test used a year . gl

,vp___,.,‘

1

of performance in either sub-test a. posi‘est,

later- 3) the perrentage of Man and Other Animals l’essc.is taught was not a sig’- C e

R Tnificant predictor of performance in any of me three cases; 4) the percentage of

" Netsilik lessons taught was was a significant predictor of performance on the’ Netsilik

- gub-test at posttest; and 5) the percentage of gixth graders ina class was a pre-

dictor of performance on the Man and Other Animals sub-test, but not on the

Netsilik sub-test (i. e, older students did better on the part of the test containing

¢ .

items dealing with some of the more abstract concepts of the course,.

These r‘Es\Lts suggeet that the Netsilik unit provided students with more

.3
new and read'ly undorstandable mformation than the Animals unit.

Suppose 't‘ posttest measures are considered simultaneously in relation

LI N

"tp amount of implementaxion (with the impler_nentation variables also considered

)
s -

" simultaneously)? Would there be significant association? The ansWer is that

P

" there was a significant, relat\i‘onship. But the outcome variables that were most

. strongly associated with amount of impleinentation of ‘lVIACOS were posttest
N - F) ‘

g, * Of the'attitude outcomes at posttest,. the

attitude, not achievement variable

. most strongly associated was interest in problem-solving, followed in descending

~

. 18
order of strength of association, by preference for socml studies, and attitudes

towards unusu i, hypothetlcal customs or beliefs and tov'ards people or groups

that would have such customs or beliefs. -\ %COS test, the Interpret tion cf

Data test, and the’ STEP had much weaker associations, ** The results suggest

* It-ghould be noted that pretest measures were not 1ncluded as p
this analysis. - ‘ - o ,
« . 1

redictors in »" "

>

** Technically, the index of association used here was the correlatmn of a variable
. with the criterion variate 1n a canonical porrelation analysis. '
‘34 ’ -
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individual variables that were particularly related to the principal component.

S and in analyses of initial differences among groups.

Laxs

-that when posttést achievet"nent and attitude outcomes were considered together,

- L1

- it was attitude outcomes rather than achievement outcomes that were the more

likely to be>inﬂnenced positively by increasing amounts of implementation of MAGN‘

A >
-

Relationships Am4ng Variables -

»

' An analysis of relationships among variables shed some light on tbe

factors affecting iearning outcomes. For instance, there were relationships

-

between what was done in classes (processes) and certain attitudes' at posttest and

<

in follow-up. There were relationehips between initial characteri%tics of classes

- - LI 4

(input) and what was done in class (process). The following descriptions are based

on analyses using prineipal component "scores" for sets of variables. * A principal

- “e —~— -

component is 4 weighted composite "gcore' for a group of variables. For example,

S . . ]

‘ f‘alllthe classroom process measures based on “student ratings, converted to class-

[N

room averages, were.combined to produce two'composite scores by a method

* o
.

. somewhat like factor analysis. Given‘these two principal'component score equations,

each class could be assxgned two ''scores," one for the Tirst principal component,

-

the other forothe second. The principal components were used to examine rela-

.

tionships atnong variables (they were also used in 'ma"jo_r analyses of.differences
between groups). When d principal component appeared to have a significant

relationship to some other varidle or variables, examination was made of the

Therefore, when we mention particular variables below, it will be understood

-

-

N R . <
* Principal components were also vsed as covariates in analyées of outcomes,

4
- -

.48 ‘




" that the variables were parts of a composnte score, *

Relations of Beginning Aptitude of Students and Attitudes of Teachers to Outcomes

-

. Not surprisingly, beginning aptttude (pretest) was the most important

factor in posttest results-as far as achievement scores (class,means) were con-

cerned.‘ Pretest score was not always the most important factor with 'phosttest,
attitude scores (again, class means). In some .cases posttest attitude scores

~ were much more lil;el-;to be associated-with variables tsuc,h as teacher attitude,
' cla'ssrooin‘ p'rocesses." and clagsroom climate. . |

FS

‘ . Teacher attitudes, as measured at pretest, were related to posttest class

~ .
scores of attitudes, tovva'rd unusual,. hypothetic al c‘ustoms. beliefs or behavior, and
.

" toward tolerance of ambxgutty in problems. 'l‘here was also indication of a rela-

J \

tionship of teacher attitude to performance on the MACOS test at posttest In all

-

these cases, the higher the tradtttonahsm scores of the tedacher, the poorer or less

positive the posttest outcome score. The same relationship held for attitudes

- .

. toward people who might have unusual beliefs or ¢ugtoms measured in the final

-
A

follow-up,” a year later.
interestingly. the more focussed the teacher's objectwes (the less the

R

' teacher tended to seec a W1de variety of objectives as equally 1mportant). the

better the class scores on the MACOS test in the fmal follow-up. a year after the

posttest. On the other hand the more general the teacher the taore positive the

+

" class scores in the final follow-up on attitudes tOW'll‘d unusual customs or beliefs.
“

> . {o “

* By way of illustratton. the three classroom clxmate variables formed one
composite "score," i.e., one principal coniponent. Thus, reference is made
to ""climate" with the understanding that it is made up of the three scales’
already described: sattsf'iction, ap'ithy. diffnculty s

r
iYs
»S.\
)
.
L3




A

*

- Thus, teacher attitudes did seem to influence results. But wher) relation~

s

'ships of student and teacher pretest characteristics to results were analyzed
simultaneously in the 'MACOS and non—MACOS groups seprrs aly, it was the student

. aptitudes (pretest scores) that were-by far the more im, wrrant,

v
(4

Classroom Climate .

Y Claseroom climate was significantly related.to posttest performance on

tne STEP test, «nd on the measure of preference for social studies compared with -

«

other subjects. Climate was also significantly related to class average ratings at post- '

10

t°st of ability of sexf as- problem-solver. A year later, classroom climate. measured '
"~the. prl“dr yaar, was signiflcantly related to a measure of how well last year's classes
now liked social studies per se. . These relati\nships. however. pertained predom.aantly B

AN
to the non-MACOS group. The invar1ant relationship b°tween classroom climate and

outcomes was that the better the climate. the»better or more positive the outcome. - -

Classroom :")cesses (Activities and Emphases)

L3

Composite measures of classroom process variables were significantly
related to class posttest reactlons to unusual hypotheti-"al customs. beliefs or
.behhvior, and to persons or groups that would have such cuétoms. beliefs or L

behavior They were als6 significantly related to pos‘test attitudes of toler‘ance

."for Aambiguity in problems. ~Theé following year in October.a previous clas_sroom.

N

proces.. . sures were s1gn1f1cantly related to opinions of classes about whether

-

.subJec . or skills they had’ learned the year before in social studies were beneﬁtting

-~ <

them in their pres ent courses, They were also related io how interesting students /

- from former MACOS and non-MACOS’ c_las}ses found their current social studies

-4 B N -
A



. classes, compared to their previous class. ;f"

- When the two groups of classes were analyzed'separately. it was'found

" that after input had heen_accounted for, it was the non-MACOS group of classes

- a .

in which the process and classroom climate vari.ables~showed significant relation;

. ships to the outcomes described.. The 'finding is interesting especially' since it

pertains Primaﬁly to attitude outcomes. 1t suggests that the outcomes of the
‘--’A

MACCB classes. taken as a group. seemed to be less affected by variations in

- o 3y

L _,._w-«»perceived Classro’ol processes and clagsroom climate than outoomes of the
£ : Y .

non-MAC(B classes, taken as a group. This. of course, does not apply toany -

specific non-MACOS class or curriculum- only to all considered together. Nor L‘

‘e 14

does it apply. by the*same token, to any particular MAC(B class; only to the

* MACOS classes taken as a group. . R
- One should not conclude that classroom processes or classroom climate

- & . R

were of no importance at all in the outcomes. of MACOS classes. For example. '

\l

ahalyses of relationships of process and climate variables considered simultaneously

sugg' st_ed. for the MACOS classes, that the perception o]f the class as informal,
\ ¥ A

wit‘loutistress-on grades. or tests, and withqut emphasis on particular forms of

. activity subh as remembering facts, putting thmgs in your own words. always .

2 X

giving good reasons, and the like, were important factors m some follow—up

attitude and achievement outcomes. #t was also important if the teacher d1d not

2 >
i

perceive the'éurricu\lum as emphasizing knowmg, remembering and individugl work.
LT \ L2
The important elements inthe classes in ths study appeared to be 1) teachers’

%

who te'nded to hold traditional views of education. and who Yelt their currir e




emphasized basic cognitive objectives.‘., and 2) classes classes that were perceived by ¢
- N
_ students as having relatively little opportunity for discussion. little emphasis

i
" on comparing things. little emphasis on interpreting 'vhat things seem to mean.

Q*‘,‘

and little emphas'is on evaluaﬁng (trying ¥ decide what is right or wrong. good

.or bad). These combinations were apt tobe related to outcomes, particularly

’

T to poore)r attitud&outcomes. at posttest and i foilow-oups. The relationships )

-

appeared stronger in the group of non-MAcw than MACOS classes.
Factors Related to Good Clagsroom Climaie AR

-~ v ’ . l‘.
Suppose one reg’ards classroom climate as "an outcome? What prior

L]

>

factors seemed to inﬂuence it? Generally, classroom climate was related to
~ ¢ ‘1’ . N b
the attitudes or orientations«of teachers, and to how students perceived the

“a. empphuses and activities of their ¢lasses. The lower teachers scoredona
1 .

measure of traditionalism and ah approval of controlling behavior. the better

a the climate. The less the class was perceived by students as traditional

(einphasis on grades,' right answers. facts. individual work). the better th,e .
. 1 -
climate.- Classroom climate was not ‘related to pretest achievement levels of

’ ‘ ‘

classes. 'l'here was a relationship with pretest attitude. The more a classfa\

, L
. rthe outset percuived itself as interested in problem-solvingLan(l_ a_s,creat[(

BE— —
S P ]

. tne less difficult the course was perceived at midyear Classroom climate did

not appear particularly related to the demographic characteristics of classes.

’ ‘s b

Relationships™of Initial Characteristics of Classes to Subsequent Processes and Climate

There was s Jication that initial characteristics of classes were pelated

-"

) ) T ; — . v
to clagsroom processes (what was done’ and how) and classroom climate. The _

<

39
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relationships were somewhat different in\he MAC@ and non-MACOS gr.oups. In

~

the non—"MACOS group, the better the scores of the class in athievement and attitude

e »

at pretest. and the lower the score of the teacher on'traditionalism measures, the

&

1
less the teacher tended to indicate that the curriculum emphasiied lower order ob-

: jectives (evge» remembering. comprehension) There was some indication that
« T * - v . M ‘.
‘ classes wére also perceived by students as tending to be’ informal without stress on ’

g'fades.. The_re was also a strong relationship of good,classroom climate to such a
- pattern.- L . . - e . : -, :
D : : \

©

>

;}-; I . ‘ - . . . )
In the MACOS group, the older and more affluent the class, the younger

-~

-the teacher (or more specifically. the less total teaching‘ experience)'. and the lowér-

the teacher g scores on .radicion,alism measures. theno the’ more the class was per-

> ceived as informal and not stressing grades. the less it was perc.e_i’yd as emphasizing

i tradltional activities, the more thé teachers indicated the curriculunf emphasized e

-
Al

. affectivgand hlgher-order cognitlve bbjectlves. and the bettei' tl‘e classroom climate.
- . .

Pretest achievement‘levels of classes bore~some "'elationship to processes- pret%\t

¢ u

attitudg measures had llttle or no relationship. on the whole. Again it should be

‘,' £ remembered thaf these relationshlps fl both groups pertain to the groups of classe"

€
¥ . -

"+ not-to any specific olass. . o - A .

> . -

RN N The mterpretatlon offered here ig that’ téaphers who usPd MACOS W1th

-’
. -

older* \nore affluent classés were better able tc establish classes that were per-

- .
? *

ceived by students in ways that were consis.tent with the 'commumty of learning'

AN ‘e - .

& thrust of MACOS. I‘urthermore, the MACOS tea f:hersl b’é'rceptions of em~ L
pha'se_s and activities tended to be more congistent with thoge of students than , ’

P ) P 0
wasg the case in the non~-MACOS group. The relationships were less clear in the

. . - -

4 “ ) J

= » : ‘ . 2
. . . . 53 ¢
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. non—MAom group, very possibly because of the diversity oi‘curncula. In botlh
\ -

groups. it appearedsimportant that the teacher not haVe a traditionalist attitude, .

[+

‘\ “oo-
certainly if good classroom climate)wa‘s desired; . L.

-

To summarize, ‘there weré relationships of achievement and attitude  * .

- te — -
- 3 1 '] -

measures (outcomes). at posttest and in i’ollow-up, to what went on in classes .
- n Q . »

' (processes) and to climate. 'I,‘he relationships of processes and classroom climate

were stronger with attitude than with achievement measures, For exﬁmple. ‘attitudes -

’

of students towar:l_%al studies were more strongly related to classroom ¢climate .

within th non-MACOS group), the outcomes of non-MACfB classes generally showed

K | stronger relationship to variations in processes and climate than the MACOS .'
3 'é * » . * *

classes. The attitude or orientation of the teacher was timportant in both groups.

» < & e

wi
Lower traditionalism scores went along with. more positive perceptions and X g \

L4 L]

attitudes_ by students. Therh was mdication that the same types of emphases and

n‘ 4

[ class activmes were apt to be perceived differently (and more positively) m the v
' MAC(B clnsses than in the non-MACOS ciasses‘, ) : ' .,

-
-
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: ~  .TEACHERS » o .

Pt e

P - -

Demographic Characteristics

‘
1 . ‘s

As groups, the MACOS and non-MACOS teachers were similar (according

‘¢

‘to data prov1ded by them on a background form) ina. number of characteristics,
N l
althm}gh the MACOS group had more male teachers (47%) than the non-MACCB .

group (35%) All but three teachers were wh1te. One teacher n each group

‘'was black and one MACOS teacher was oriental The median age of —the MACO%*;__“_”
’ ]
teachers was 29, of the non-MACOS teachers, 28, Six percent of the. MACOS

teachers were over 50; 10% of the non-MACOS teachers were. Thirteen percent

of the MACOS teachers, and 24% of the non-MACOS teachers, identified with an / ,
. : - ' j . |
% ethnic minority. Seventy-six percent of the MACOS teachers and 67% of the |
.," . v - ’ \
deee o non-MACOS teachers held Bachelor s degrees; 9 of MACOS and 12% of non- -

5
MACOb teachers held a Master of Arts 1nTeaching, 19% of MACOS and 18% of

[ /

non-MA"CbS teachers held other master,s degrees.

e MACOS teachers had an average of 9 years ‘teaching e -perience

(range: 0-33); non—MACOS teacherg had an average of 10 years experience

(i‘\anﬁfo-‘ 1-40). Both groups had taught in'their pres ent sg:hool_ districts an

1

average of 6-7 years. Both groups had taught the1r present program an average

of about 22 years. However, the range of years'experience was much d1fferent

(’VNCOS had only recently been developed) 'VIACOS 0-4; non-MACOS, 0-16.

\u

* v,ignty-—three percent of the MACOS teachers 'ind 75% of the, non-M,,ACOS

te chers nad had a social studles methods course before becoming teachers of

- e

. record. Sixty-seven pement of the MACOS /teachers and 48% of the non-MACOS‘

E— /’

) - R ' o 42 5'5
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eachers had some form ‘of in-gervice training in teaching 'social studies. The

-

great majority of teachers in both groups, when interwewed in February, 1nd1cated

re

; they were nelther recewmg nor g yg soc1al studies related traimng during the

1’ .
-3 . R

- year of this study.‘ ‘ ; o ,

L

Forty-‘three percent of the MACOS teachers, and 60% of the non-MACOS ~

ones,- were in self—contalned/classes. About 45% MACOS and 38% non-MACOS

teachers were involved 'n team-teacmng. Twenty-elght percent of the MACOS R

'teachers and 13% non-MAC indicated they were 1nvolved in_an open-space U

arrangement. Fifteen pe)?vcent of the MACOS teachers and 23% of the non-MACOS

' teachers indicated they vfere in a departmentahzed s1tuatxon

When asked to state the one subJect they most preferred to teach 21%

5 of the MACOS and 22% of the non-MACOS teachers said social StudIQS: Twenty-

g

three percent and 20% of the two groups respectwely listed math or science.

{ -

. Twenty-eight and 30% respectwely hsted combinations of Sub_]EGtB, some of

>

which 1ncluded socxal studies..

" Who or What I\nfluenced Teachers Most Wlth Respect to Teachlng Socxal Studies ? o
f

During\the second inter(;ew with teachers, teachers were asked what

person or experience had, had the greatest 1nﬁuence on their 1deas about what

’, R . . . F}

soclal gtudies is a d how to teach it. Some teachers mentionéd several sou\rces,
but only the first \%zas talhed ’“Tlfe "most ‘requent source mentioned by MACOS

e
teachers (31%) was\the MACOS summer xnstxtute, workshop, or in-gervice

' b b '\\
‘training. The mOISt frequently mentioned source by non-MACOS teachers (44%) l N

. I 3
was their own persoml experience (no partlcular source stood out). Ten percent
! :

i




(U P

E

. -bers of both groups were: teaching a particular program (MACOS Holt Data

<y

- they'f‘were learning to themselves and to the world_around them.

" changeable were programs in the two groyps? ‘Rachers were asked in the first

» ..
- . .

+ of the MACOS teachei.s an§’30% -of the non—-MACOS teachers cited a professor

or course(s) in college or graduate school. Other sources mentioned by mem-

kY

=~ 8 i

Bank ija, etc. ); and team members, colleagues, .other_persons in the

school ystem. A few teachers mentioned a former high school téacher. A few ’
[

mentioned books they had read (e.g., Glasser 8 Schools Without Failure; various

-

gocial studies texts and series) No teacher ‘mentioned the professional Journals,

< N
3

although that does not mean they did not read them or were not influenced by them.

ie . 7

. 'I‘eachers in both groups who mentioned a source of important influence

o
.

other than their own experience were likely to indicate that the influence was in

»

the direction of more openness, with more concern for concepts and relationships
than with facts and dates. Ir both’ groups, regardless of the source- mentioned the
described change was often linked to ways of makxng sub]ects interesting to students,

getting subJects to come alwe, and gettlng students to see the relevance of what
\ .

\ \

° »

] . B . -

Problems Confronted By Teachers .

. \ | '
Were problems faced by teachers in the two groups different? How

B

2

,interview (November/Dece_mber) what they, found to be the most difficult problem

they had had to deal with in teaching socml studies at thejr particular grade

0 il

level. The two most frequently cited problems by MACOS an non—MACOS teachers

- n

had to do with lack of student interest (32% MACOS, 51% non-MACOS , and the wide
range of abilities of students (32% MACOS, 24% non-MACOS). The first categ)ry
had to do with lack of interest per se, or because students could not see the

[4
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" . relevance of social studies to their own lives, or with lack of interest because S -

W .
- . (S

" “the materials, terms, concepts, ete. were too difficnlt or abstract. The second

- +

-

category included such problems as the wide range of developmental levels, -
E maturlty, work skllls, listening skills, ability to participate in discussions, ability  -.7
'tg work together in small groups, and the l1ke Other less frequently mentioned

‘problems by teachers in both groups were: readmg and writing gkills, dlscipllne,

“ quantlty or qual1ty of ava1lable materials, lack of continuitr of program at earlier

2

grade levels, low prlorlty given to social studies, and lack of clear social studies

.. goals. Both groups also mentloned problems not as readily categorized as the T

Ed

above,

3~ - [
4

~

The most prevalent solution offered hy both groups of teachersfocussed on — -~~~ -
the quality of the program (simpler, more interesti,ng materials; more field trips; '

- more tie-ins to the needs and interests of students).

@ v - T e -
» .

Overall, there appeared _to,.b-e little difference in the kinds of»problems
\

teachers from either group descrlbed as partlcularly difficult. Some teachers, of

U PR

- e - — -

- .

course, said they could think of no\partlcularly difficult problem.
Non'-_Nl‘A‘G(‘)S teachers, somewhat more than MACOS teachers, were lil(ely T

] to have made what the'y considered important changeg ia their program's from the

preced‘m veai, And ner\-MNC-’E teacl‘prs, much more than MACOS teachers, were

o 7 llkb').) ‘o have changed or mod1f1ed their present program by November/December
. , from what they had planned at the beginmng (59%. _compared to 33%). The kinds.~

of changes and the reason_s for making them, however, were generally similar

in both groups, if changes -were made at all.

45
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When. interviewed the second time (February/ March), the majority of

»
& v - -

teachers in both groups were very pleased with how their programs were going.
A number of teachers: in both groups, however, said thev were behind where thev

had hoped to be by that time A few teachers in both groups mentioned the lack”

of adequate time for social studies as the problem. Several MACOS teachers

’
- — -

felt the Man and Other Animals unit was too long, and a few teaehers feit the _.

N

_course was not providing sufficient opportunities for ‘students to develop basic

V -
> o -4 T ©

studv skills, or map and geography skills. MACOS teachers were a little more

likely than non-MACOS teachers to mention problems with group discussions, oll

-

" with getting adequate student involvement in group p??cesses Two MACOS

teachers had dropped the course due to lack of student response " Non-MACOS

?

téachers were more likely than MACOS teachers to mention problemsg with

‘availabilify of suitable materials. - } AR

In sum, teachers teaching MACOS in whole or in part were, by

definition, wor,lcing with a different teaching situation from teachers teaching the

var e.,y of o*her programs called non—-MACOS in-this study. Accordxng to their ™
-
.descriptions, however, they found themselves dealing With instructional problems

1 ¢

no d1fferent, on the whole, from the non-MACOS teachers They were less likely,

. as,a group, to have made changes in their programs, according to what was sa1d

.about chandes by both groups in interviews. ‘When they di‘d mak.e changes in ”’1811‘

programs, it was for reasons Slmll"lr to those. of other teachers. response to

\
\

students needs; changes in school personnel or organization; bre'ikdown or

unavailabjlity of equipment, other reasons. As noted before, variation in

°
. . ¢ -
’ 59
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« Linkages, Communications, and Continuities: School Contexts '

"

. implementation and adaptation was a striking feature of the MACOS program in

v

this study Considering the much greater percentage of non-MACOS teachers

reporting changes they had made or were making in their plans, the same

1 1 .- N -

condition of variation and adaptation was obviously the case for many of the Lo \
> . .ot

non-MACOS programs as well. . ) . e Lo

_ships-in s¢hools were explored through interviews with teachers. - o

e - - . 4 ]

Were there differences between MACOS and non-MACOS courses in their

I’

relationships to the rest of the.school program? Several aspects of interrelation-

v B . .

The great r_najority of teachers (76‘-87_%). in both groups believed_that the //

attitude and skills goals th'lt they described for their social studies programs were,/

<

being reinforced 1n other parts of the@chool program Teachers in self-contalneé

.classes indicated that_they tried to reinforce. attitude and skills goals‘in other /

sﬁbjects, they taught. Various courses or programs mentioned by teachers (not;

« H
* 2 . -

1ust in self—,conta’ined cl'asses) as reinforcingthe same attitudes and skills in
- - /

.._...._.,.»m—-——,,,...__.—_‘y

— w--.~~varying degrees 1nc1uded art, reading, spelling, language arts, math,-science, <L

o

o

Magic Circle In31de—0ut physical education, and having older students work

with younger " students. Approx1mately 45% ‘of the teachers in both groups felt N
that other pa;ts of the school program were apt to cover, at least in some

respects, the same concepts, knowledge or other cont " a2 -@ social studies

AY

prograhi. Descriptions of similarities of content, however, tended to be restricted R

e
o &

and lacking in specificity.

There were variations from school to school, or class to class, in the

1

- ® - LI
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degree and specificity of overiap of sociai studies and other parts of the school

program with respect to goais concerned with attitud°s, sKills, and (especially)

. . content. Nevertheless, there was sufficient indication of overiap described by

e

teachers to suggest that evaluatjons of particular sociai studies classes and

-

prpgr'ams need to take seriously the overall schooi context.

Nearly all teachers in both groups Sald at posttest, that they had

discussged their gocial studies program during the year with another teacher (or

t_eachers) Predominantiy, the intercommunications of teachers in both groups
, about soctal studies were'with teachers at the same grade ieveis (fifth and sixth

grades). There was some interaction with teachers at lower grade levels;

. reiativeiy few teachers said they had talked about soc1al studies with seventh

or eighth grqde teachers. who, for the schools in this study, were in separate,

RN Junior high school buildings. The conclusion drawn here is that the prevailing
- ’ (’ws‘.'i 4 k

patterns of commumcations among teachers about social studies in both’ groups -

[

were among teachers at the same grade levels. That pattern' undoubtedly had

“

-~ —————implications for the continuity and cumulative effects of social studies instruc-
tion, although it was beyond the scope of this study to attempt to trace therrf.

\
Teachers' perceptions of gimilarities and differences of sociai studies -

programs in lower and higher grades to their own program were sought in post- ‘

test intetrviews. Teachers were asked about the similarities and differences

.

of their present students"program, compared to what tho8e students had had the'

brior two years or would face in the next two years in social studies. Twenty-

five percent of the MACOS teachers, and 18% of the non-MACOS teacher's said
.. o

b
-
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they really did not know of, or could hot think of, similarities with what their

#‘

students had done in the past. Eighteen and 11% of thb teachers in the two

» respective groups did not know.of, or could not think c§f differences. Thirty—- .

one percent of the MACOS teachers. and 40% of the non\-MACOS teachers did
- not know of, or could not" think of similarities or differences between what

their students were doing now in social studies, and what those students would

»

be doing in the next two years. Not surprisingly, gixth grade teachers were

more likely to-say they did not know than fifth grade teachers, s 1nce the sixth

» ~

grade students would be going to another school, In some cases. fifth grade

°

-

teachers could not comment because they-knew there was going to be a diffef'e'nt.

program the followmg year, but it was not yet final, - \\ ’ v
R

The oredominant differénce in students past programs cited by teachers

was subj'ect matter; the same was true~also for future differences cited. With

o
b -

respect to past and future differences in programs, MACOS teachers were more ~

iike'ly thar non-MACOS teachers to mention a different teaching’\ approach or
_ . i < |

strategy. Other past and future similarities\and differences cited by teachers in
. < r , ; . 9

both groups inclued.same (or different) textbook or series, Sk“‘;}é’ and focus ~n
attitudes. ‘Generally, descriptions: of these tended to be broad ar\ld impressionistic.
' Anothe_r channel of linkage 2nd intercommunications of s\ocial studies

. - &
comeg through principals, and social'studies supervisors, or other instructional
. » LN -1
- supervisors, directors or resource persons. Most MACOS teachers (60%), at
T .. \
posttest said the principal had observed the class at least once dur\ing the yeaf
o .

49% of the non—MACOS teachers also said their classes had heen observed by the

g ‘ . .. 62 .
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principal. Less than 20% of the teachers in- both groups said their classes had

0y

" been observed by anyone from central administration. The majority of teachers

L

_ in both groups (62 and 68%) said they had talked W1th the principal about their

*

social studies program during the year. Thirty-f‘.;e pércent of the MACOS

~ oteachers, and 28% of the non-MACOS teachers. gaid they ‘had talked with at least

- one person from central administration about social studies during the year.~

v . ' Atleast athird of the non-MACOS teachers, and nearly half the MAGOS—— -

- - .
v

- teachers interviewed at postt'est indicated they had had some reaction or comments

PP
.

about their social studies program-from parents or- members of the community.

“~
’

Most feedback questions. or comments came during parent/teacher conferences.

.

Mcst comments or, reactmns descrlbed by both groups were positive. Some

‘MACOS ‘teachers had questions from parents stemming)from critical commentaries

- s
- -

’ appearing in the newspapers In both graips, negative reactions were apt to

focus on concern over students’ knowledge (or lack of it) of American hlstory

(with the Bicentennial approachir-g)

How Teachers Felt About the Adequacy of This Study

L I

ThlS study will be Judged by varlous audiences according to their 1nterests

-

and criteria. It is of interest to ask: what 'did the teachers myolved in it think?

They were asked at posttest, what effects the study had had on them or their *

- students, and also whether they felt we had observed {in one form or an‘other) the

significant features or important aspects of their program. Some described - .
positxve effects (e.g., the students liked the special attention. the teacher gave ',

more tnought to what he or she was_ trying to do in social studles) Some descrlbed

P
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negative effects (e. g , the students hatéd the tests; the .teachei:.fo,und the forms to \

?

ray

, unduly time—‘consuming; soheduling was time-consuming; tests and in’tervievgs .

v . g

cut {nto class time). .Some cited both posxtive and negative effects. Some

. (20-30%) gaid they could think of no effects. posin/ve or negative. .

I - ' Non-MACCB teachers. far more than MACOS teachers (69%. compared

to 43%). felt the study ‘had picked up; in one form or another. te slgnificant or
= - Y
important aspects of- their program during l‘ie year. Those teachers in both o

A o

e

groups who felt the study missed sigr‘ficant or important aspects described them
. " in similar terms. The descript ens seemed pri»ncipally to fall into three main a
categories. Fxrst. some teachers felt we missed general classroom interactions.
'excitimunpredictable but ind1cative exchanges between students or o .

statements that were made, and the lxke. In effect, they felt we missed significant
A .

discussions and classroom interactions. Second some teachers cited particular ¢
. e = . *

thlngs«done. such as"éertaxn pro;ebts. events. ‘plays, international festivals.

5

games, cldss court or government. Finally, some tgachers sunply noted that we

-

did not really observe the class at all, Those teachers often indicated they had

£ . L]

in mind observations. and evaluations of how they conducte_d lessond, and handled -

12

problems. b

e

The comments made by those teachers were quite literally correct. With®, L
1 \
the exceptxon of one class period, the features described were not observed dxrectly R

LAY
.
.t . a

©We learned of many of the aspects or features they deseribed, but from secondary
R . v A . .
- sources: students, } nd the teachers themselves. It is nevertheless hoped that

czachers and others will find what was learned useful, as’it is summarized here

and described i« =tail in the full report: '

51
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" believe a few ooncluding remarks, reflécting .our own overall conclusions,

. N
in the foregoing summary. 'ljhey are intended to encapsulate what seemed °

" students. It was also clear that they learned and remembered” much that R ‘o

and. the materials, were often mentioned by students, after the course, as

. ~ CONCLUDING REMARKS

5

_ The preceding summary has included interpretations and
concluslons throughout wherever those appeared warranted. They have been ~
stated with referenoe to designated topics. Rather than list them- again, we

° ‘ . .

are ,appropriate. These remarks do not cover all ‘point:s\made or implied

e n 4

to us to be salient results and implications of the study.
\ .
MACCB clearly interested a large number and variety of

s

they'otherwise would not’ have learned, The factual content of the course, oo

¢
\

bomething they m1ssed - MACOS classes were more likely than non-M)\COS
“classes to find their next year's social studies class less interesting, by

comparlson. . . -

& v . m
R .

1t was. also clear that most MACOS teachers in the study liked

T

the program. . Some* had problems with it with the particular classes they

found themselves teachmg, but the overall 1mpression gwen wlas very posltive. / i

. .

Teachers typ‘.cally, in<this study, felt free to supplement it with other ‘lessons, ‘\\,
units or,programs. Indeed, variation in use of MACOS was the prevailing“
- y

adaptation

_The results of this study, however, suggest that the course was

more effective with older students (in this case, with gixth graders, comparéd




.
"
4 - oo

-
v H
r H

to fiﬂh graders) ‘The ‘overall results also 'seemed more modest than the

designers might have hoped. The course has broad goals that of course

-

are difficult to define and measure precisely. By the methods employed

.

in this study, we found no 3ystematic advantage of MACGOS, compared to
oo n

]

\" ~ the_non-MACOS group T‘f‘ \classes, in th’e development of inquiry skills, in

the development of interest in open-ended problems (a tolerance for am-

biguity), in interest in problem-solvmg. or in increaged confidence in ‘ LR

ability to solve problems. All of these may have occurred with individ}xals.

N

We failed to find evidence of them in the group of classes as a whole,

" -

MACOS ¢lasses, on the average, did tend to stimulate significantly more .’
* . X -

{
|

posltxve reactions than n\on-MACOS classes, /the average, to unusual, hypothetlcal

: customs, behefs or behavior, though not towards ,people or groups that might have
\ - / * .
such customs, beliefs or behavxor. If responses to questions on a pencil and paper

-

/ -
instrument -are at all indicative of social attitudes, MACOS, as implemented 1n the

'v"

s - classges in this study did seem to have a positive, but temporary. effect. More

positxve aﬂ;ltudes were associated with greater amounts of lmplementatlon of the

Ry
I

— .3.,,, .
"7 R

N N _‘\ 5 gt If;
L ’\JIAC& d1d seem to support a form of pedagogy conslster% with . 7

foa - l >
L S ) — . 'i .
the designers! 1ntentxons.,! It did 80;, morefeffectwely. on the average, with
% , \ L]
older, more affluent classes (that is, classes with lower percentages' of

' 'curriculum.

“:

e Oy

) ] low-izcome’ children). We found it interEsting, however, that o\ﬁrall,'the '
) : ; 3
outcomes of MACOS classes, particularly attitude outcomes at the end ‘cf the\

SR S ) 53 .




(cou'rse and subsequently the following year, were less sens‘itive or related to_
~ . . e - /- . ‘. o . , *
o how students viewed the course and how. it was implemented than in the
Pl non-MACOS classes. With respect to attitudes p'articularly.\ but also achieve=™

ment. MACOS appeared to provide more lneway for a range of teacher attitudes

-

, and teaching strategies than the non-MACOS group'of c_ourses. taken as a

‘ whole. But in both groups, the data of this study suggested thaevariations ‘ =

-~

(- s in the attitudes of teachers, and. in classroom emphases and activities- had a

gresier impact on attitudes of students than on achievement. In thig context, = .- .

- -

L F) it wasr of interest to note in the MACOS group, of classe tha when acluevement

-

and attitude outcomes were considered together, it wds attitudes more than

L4
*

B achievement that weie affected by increasing amounts of implementation. . “

" A {inal comment concerns” reactions of students to vivid or

D
disturbing material, issues or other content.f " Both MACOS and non-MACGS

i

groups of classes read about, saw, ‘and discussed topiés or situations that |

were VlVld and «vhich evoked strong reactions in studedts. more 8o in fifth

’
- . *

ihan sixth graders. 1t appeared ‘from the dnta of this study that what was
particularly likely to evoke strong reactions was wgtever appgred to be
™ eruel, exploxtative or unfair, Students could understand'unusual customs or ‘ .
. “s e ~
preferences, and even see ‘reasons for them. MACOS students -werert to
\ - react stronglv. at least at first'i to the Netsiliks' eating_preferhnses and.

-

v\ * " i -~

b habits. But it was their treatment of animals, and the way animals were

L

-killed, that students were likely to disapprove. Social studies, perhaps

i

) . more than other subject areas, may tap important ir;iu;,‘z ?nd evoke strong’ K s .
¥ I/\ . . ﬁ . . LN
- \‘_ . reactions, at., least temporarxly;- That happened in both groups of classes.

~ ¢ N . .
in this study. N . e

. . it »

.
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